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Abstract
Deportation policies from Immigration and Customs Enforcement (ICE) have harmful effects on
the mental health of immigrant families in the US. These effects can be experienced at multiple
points such as living in fear of deportation, undergoing ICE raids, becoming detained, or being
deported. The children that witness these experiences of deportation within their families are
impacted substantially. Some of the psychological effects of having a parent deported or detained
can include internalizing and externalizing problems, attention difficulties, emotional and
behavioral changes, interpersonal conflict, and feeling like a burden. While the impacts of
deportation on youth are highlighted in the research, there are no evidence-based treatments for
this population specifically. Thus, this article poses that Dialectical Behavior Therapy (DBT) is
an appropriate transdiagnostic treatment for these youth experiencing multiple problems when
including frameworks such as Minority Stress Theory, the Biosocial Theory, and Radical
Healing to address anti-immigrant invalidation faced by this population. As Latinxs make up a
large percentage of immigrants that are deported, this article expands on their specific
experience. This dissertation aims to review the literature on this population and create cultural
adaptations to DBT for Latinx youth experiencing deportation stress (i.e., deportation or
detainment of a parent or family member) through the expansion of Linehan’s (1993) Biosocial
Theory to include four levels of anti-immigrant invalidation: structural, individual, anticipated,
and internalized invalidation; additional DBT Orientation handouts for specific psychoeducation;
potential strategies for teaching DBT skills; and recommendations for the application of DBT to
address the numerous access-to-treatment barriers that Latinx youth face. Future directions for
research on efficacy, feasibility, and acceptability are discussed.
Keywords: DBT, Latinx, immigration, deportation, adolescence, cultural adaption
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Literature Review
Deportation from Immigration and Customs Enforcement (ICE) is a serious public health
crisis impacting millions of families across the United States (U.S.). As of 2017, it is estimated
that 10.5 million undocumented immigrants live in the U.S. (Gonzalez-Barrera et al., 2020), with
over 16.7 million people living with at least one family member, typically a parent, who is
undocumented (Mathema, 2017). About 7.1 million of these individuals are children under the
age of 18, of which more than 5 million of the children are U.S. citizens.
Deportation
The incidence of deportations has risen significantly over the last two decades.
Approximately 4 million immigrants were deported between the years 2003 and 2013 (Koball et
al., 2015; Rosenblum & McCabe, 2014). About 25% of these individuals deported over these
years were estimated to be parents of U.S. born citizens. In 2018, there were reportedly 572,566
undocumented immigrants apprehended and 337,287 of these individuals were deported (U.S.
Department of Homeland Security [DHA], 2019). Of these deportations, 92% of the individuals
were Latinx1 immigrants, including 217,919 from Mexico, 49,149 from Guatemala, 28,452 from
Honduras, and 14,877 from El Salvador. Of note, 56% were due to non-criminal offenses. There
are about 60 million Latinxs in the U.S., and Latinxs account for about 73% of the estimated
10.5 million undocumented immigrants and are at a higher risk for deportation than other groups
(Gonzalez-Barrera et al., 2020).

1

This paper uses the language "Latinx" to include all cisgender, transgender, and non-binary youth in the discussion.
The controversy on this term is also recognized as research shows 20% of the population does not describe
themselves as "Latinx", 76% have not heard of "Latinx", and about 3% use "Latinx" to describe themselves (NoeBustamante et al., 2020b). The two dominant labels used to describe oneself include Hispanic and Latino as 65% of
those that have heard the term Latinx don't believe it should be used to describe the population (Noe-Bustamante et
al., 2020a). It is recommended that clinicians explore the way the individual wants to identify and default to the
language they use.
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Due to deportation, family members and parents are often forced to leave behind their
U.S. born children (Koball et al., 2015; Rosenblum & McCabe, 2014). In addition to this type of
separation, children have continued to be forcibly separated from their parents when attempting
to cross the border under the “zero tolerance” policy (Amnesty International, 2018; U.S.
Commission on Civil Rights [USCCR], 2019). Immigration authorities have forcibly separated
about 8,000 family units at the Mexico border (Amnesty International, 2018). In the next five
decades, it is projected that 88% of population growth in the U.S. will be due to immigrants and
their children, with the majority being Latinx families (Giano et al., 2019). Therefore, the
hardship and trauma faced by immigrants in childhood present significant implications for public
health.
Fear of Deportation
Deportation can affect families at multiple points in time, in different ways.
Undocumented immigrants live with a constant fear and threat of being deported; they may
experience raids in their workplace or at home; they may become detained and at some point,
deported. As a result, there is a fear of deportation (Dreby, 2012). The greatest stressor for a U.S.
born child of undocumented parents is the fear of discovery by ICE (Gulbas et al., 2016).
Immigration status can be seen as a social determinant of health and the perceived threat of
parental deportation can contribute to psychological suffering. In fact, legal status and concern
regarding deportation have been shown to be significantly related to heightened risk of negative
emotional and health states (Cavazos-Regh et al., 2007). Acculturative stress, or immigrationrelated challenges adapting to life in a new country, might be exacerbated by the threat of
deportation (Capps et al., 2015). Living in the home where there is a possibility of deportation of
a parent has negative effects, as children are in a constant state of vulnerability to losing their
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parent (Zayas et al., 2015). Brabeck & Xu (2010) assessed the impact of detention/deportation on
Latinx immigrant parents and children. Results of this assessment indicated that parents with
greater legal vulnerability reported greater impact of detention/deportation on the family
environment and child well-being. The researchers defined family environment as parents’
perceptions of their own emotional well-being, ability to provide financially for the family, and
perceived parent-child relationships. Child well-being consisted of cognitive, psychological,
academic, and physical development measures.
Raids and Detention
In recent years, ICE has intensified immigration enforcement activities by conducting
several large-scale worksite raids across the country (Capps et al., 2007). Home enforcement
raids also increased dramatically, especially between 2003 and 2008 (Capps et al., 2007;
McLeigh, 2010). The impact of these raids on the well-being of children has been described
(Capps et al., 2007; Capps et al., 2015), although some of these reports are largely limited to
anecdotes (McLeigh, 2010). Depressive symptoms are shown to be significantly higher in Latinx
youth that had a family member with an immigration-related arrest than those that did not (Giano
et al., 2019). Children of parents detained because of immigration law violations face several
negative outcomes, including poverty, depression, anxiety, withdrawal, aggression, attention
difficulties, and disruptive behavior (McLeigh, 2010). In the aftermath of raids in the home or
workplace, children are often temporarily or permanently separated from their parent(s), leading
to feelings of abandonment, symptoms of trauma, fear, isolation, depression, and family
fragmentation (Capps et al., 2007). These are similar effects to those seen in children with
incarcerated parents such as psychological trauma, material hardship, residential instability,
family dissolution, increased use of public benefits, and aggression among boys (Capps et al,
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2015). Families may experience a loss of their basic necessities such as income, housing, and
food immediately after detention of a parent. Mental health professionals have highlighted the
social exclusion and isolation experienced by children following raids (Capps et al., 2007).
Mental Health Effects of Deportation
Children have strong psychological reactions to their parent being deported (Koball et al.,
2015). There is a wide range of mental, physical, and behavioral in children with detained or
deported parents. Two studies used the Child Behavior Checklist (CBCL) to assess symptoms
(Allen et al., 2015; Zayas et al., 2015). Children with a deported parent were found to display
higher rates of externalizing and internalizing problems compared to those whose parents were
fighting deportation and a control group with neither parent deported or fighting deportation
when controlling for demographic characteristics and trauma symptoms (Allen et al., 2015).
Parental deportation has damaging effects on the emotional and behavioral functioning of the
child left behind, as they lose their primary social support and become concerned about the wellbeing of their parent. Children with a deported parent were found to display higher levels of
depressive symptoms and emotional problems such as negative mood, physical symptoms, and
negative self-esteem, as well as lower levels of freedom, happiness, and life satisfaction than
those whose parents were not deported (Zayas et al., 2015). The Urban Institute conducted a
large qualitative research study with immigrant communities and families experiencing parental
deportation (Koball et al., 2015). Children experience negative emotional and behavioral
problems after a parent is detained or deported, according to the spouses and other caregivers.
The spouses and partners reported suffering from depression as well, which in turn increases the
risk for the child's mental health issues and affects their development.
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There are multiple problems that children with parental deportation have been shown to
suffer with, including: impulsivity, lashing out at non-detained parents, depression, deterioration
in physical health and school performance, refusal to eat, pulling out their hair, substance use,
loss of interest in daily activities, social withdrawal, interpersonal difficulties, attention
problems, rule-breaking behaviors, and feeling like a burden (Capps et al., 2007; Koball et al.,
2015; Gulbas et al. 2016). Chaudhary et al. (2010) found that behavioral changes (i.e. eating and
sleeping) and emotional changes (i.e. increased crying, anxiety, anger, aggression, withdrawal,
and heightened sense of fear) were still present at a 6-month follow up. Additionally, since there
are challenges communicating with detained parents due to strict governmental rules, emotional
harm to the children is only exacerbated as they might believe their parent "disappeared." This
relates to a child’s feelings of abandonment and symptoms of emotional trauma (Capps et al.,
2007). According to Capps et al. (2007), children may also experience separation anxiety
disorder, post-traumatic stress disorder, and suicidal thoughts, though further research is needed
to assess the prevalence of symptoms for this population.
The American Psychological Association (APA) describes alternatives to deportation and
recommendations for policies and practices based on the psychological harm deportation and
forced separation has on these families. They state, “the effects of deportation and forced
separation are many, adverse, long-lasting and multi-faceted; they include psychosocial,
physical, and economic adverse outcomes, and extend beyond the individual to powerfully
impact families and communities more broadly" (APA, 2018). Thus, the field of psychology has
a duty to support and help heal families that have been traumatized by deportation policies in the
US.
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Psychosocial Factors
In addition to the psychological effects following parental deportation, children and
families will also experience environmental stressors. Most families stay in the U.S. after a
parent is deported (Koball et al., 2015). It is shown that fathers are often deported, leading to
substantial financial hardship. Additional stressors occur if the remaining parent is detained at a
later date and the children are under the care of siblings, aunts, uncles, or distant relatives. The
loss of the family member typically leads to economic hardship, housing instability, family
dissolution, instability of caregiving, and decreases in performance in school (Capps et al., 2007;
Koball et al., 2015). School performance declines with an increase in emotional harm, financial
stress, and housing instability (Koball et al., 2015). In extreme cases, children may be more
vulnerable to abuse and neglect resulting in the involvement of child welfare (Capps et al.,
2015). Gulbas et al. (2016) found themes of psychosocial stressors discussed by Mexican
children who had a parent deported that contributed to their feelings of sadness, depression, and
pain: (1) an inability to communicate with friends, (2) negative perceptions of Mexico, (3)
financial struggles, (4) loss of supportive school networks, (5) stressed relation with parent(s)
and (6) violence. Therefore, in addition to the loss of their parent to deportation, they have to
adjust to many other changes in their lives that create more distress.
Latinxs and immigrant families are at a disadvantage for obtaining necessary resources
(Kullgren, 2003; Derr, 2016). Unique barriers that already exist for these families in obtaining
public health benefits and mental health services become even more difficult with the additional
stressor of potential deportation (Hacker et al., 2015; Koball et al., 2015; Kullgren, 2003).
Undocumented immigrant parents often fear interacting with government officials, especially in
communities with high deportation rates, and might not apply for benefits for their children.
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Children often have fair or poor health and lack health insurance (Capps et al., 2004; Hacker et
al., 2015; Derr, 2016). Oftentimes, the basic necessities for survival are not being met. Financial,
food, and housing assistance is limited on an ongoing basis after parental detention and
deportation. Families reported that legal services were often unaffordable or fraudulent, though
they needed assistance to keep their families together. Lack of transportation contributes to
children's access to services as parents would not drive without a driver's license due to fear of
being pulled over and detained by ICE. Child welfare agencies reported challenges providing
typical services with these families such as having parents involved in child court proceedings
(Koball et al. (2015). Additionally, social service agencies reported difficulty meeting the needs
of children experiencing parental deportation due to lack of staff with resources, expertise, and
experience.
The perpetual fear of deportation not only affects undocumented immigrants’ mental
health, but it also creates a major barrier for them in seeking mental health care as they are afraid
of being reported or deported in these settings (Hacker et al., 2015; Derr, 2016). Despite having
equal or greater need, Latinxs and immigrants use mental health services at lower rates than nonLatinxs and nonimmigrants due to numerous barriers to treatment (Alegría et al., 2002; Derr,
2016; U.S. Department of Health and Human Services [USDHHS], 2001). Guzman et al. (2015)
suggest that the multitude of barriers the Latinx community face in obtaining mental health
services consists of personal, system-level, and social factors. Personal factors may include a
lack of knowledge about mental illness and which treatment options may be available,
demographic variables such as residency status and individualized mental health needs. Systemlevel factors may include a possible language barrier, transportation, location concerns, and the
availability of culturally competent clinicians. Lastly, social factors may include lack of social
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support in families and mental health stigma within cultural and religious beliefs due to lack of
psychoeducation. Given these barriers, it is especially difficult for families that have experienced
deportation to receive necessary services. While many undocumented immigrants with children
are detained and deported, the immigration policies and practices, as well as mental health
treatments, tend to overlook U.S.-born citizen children that are at risk for negative psychological
outcomes (Zayas et al., 2015). In fact, while numerous studies discuss the mental health
consequences of deportation, there is a lack of research on effective therapeutic practices with
this population (Capps et al., 2015). Therefore, the substantial mental health issues faced by
children with parental deportation are likely to be left untreated (Derr, 2016; USDHHS, 2001).
Minority Stress Theory
Discrimination has considerable negative effects on the mental health of minority
individuals (Araújo Dawson, 2009; Ayón et al., 2010; Moradi & Risco, 2006; Umaña-Taylor &
Updegraff, 2007; USDHHS, 2001). Minority stress theory (MST) refers to unique, chronic, and
socially based stress that members of marginalized groups experience due to prejudicial attitudes
and discrimination (Meyer, 2003). MST emphasizes macro-level and external stigma rather than
individual experiences. Societal systems, structures, and institutions both offer foundation for
and maintain minority stress. Therefore, when considering minority mental health, we must take
into account the systems that perpetuate discrimination and stigma.
Americans perceived Latinxs to be the most discriminated against ethnic minority group
in the U.S. (Hovey et al., 2000; Pew Hispanic Center, 2010) and they account for the majority of
undocumented immigrants in the U.S. (Gonzalez-Barrera et al., 2020). Latinx immigrant families
are thus vulnerable to minority stress. Latinx youth experiencing discrimination are likely to
have poorer mental health outcomes such as depression, externalizing problems, and diminished
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sense of belonging (Ayón & Philbin, 2017; Priest et al., 2013). Additionally, they are shown to
be hyperaware of the discrimination they face and demonstrate indicators of internalized
oppression in which they believe that who they are is not acceptable (Ayón & Philbin, 2017).
Youth may experience discrimination on an individual level from peers, adults, teachers, and
services providers; but on a macro-level, there are policies and processes in school and other
systems that may marginalize them further. Another system might include anti-immigrant
policies that enforce the deportation of immigrant families (Anti-Defamation League [ADL],
2018; Morey, 2018). Hatzenbuehler et al. (2017) looked at the relationship between state-level
policy on four domains (immigration, race/ethnicity, language, and agricultural worker
protections) and mental health outcomes (days of poor mental health and psychological distress)
in Latinos. They found that the relationship was significantly higher among Latinos vs. nonLatinos. Latinos living in states with more exclusionary immigration policies experience worse
mental health outcomes than those with less exclusionary immigration policy climate.
Additionally, there are anti-immigrant movements and groups that support these policies and
convey the hateful rhetoric to the public (ADL, 2018).
There are endless examples of anti-immigrant rhetoric in the media that galvanize this
movement. In the recent years of Trump’s presidency, the Trump Administration and its
followers perpetuated anti-immigrant stigma through what has been described as “violent
rhetoric, hate speech, and continual bullying” (Verea, 2018). Trump’s use of anti-immigrant
rhetoric as President began during his announcement for presidential candidacy in 2015 when he
stated, “When Mexico sends it people, they’re not sending their best…they’re sending people
that have lots of problems, and they’re bringing those problems with us, they’re bringing drugs,
they’re bringing crime, they’re rapists” (ADL, 2018). Additionally, he used rhetoric that might
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provoke a feared response to immigrants in statements such as, “they carve you up with a knife”
(ADL, 2018). Trump also referred to immigrants as “an invasion” and posed the question: “why
do we want all these people from shithole countries coming here?” (Dawsey, 2018). Trump
invalidated immigrants’ human experience in the following statement, “we have people coming
into the country…we’re stopping a lot of them…you wouldn’t believe how bad these people are
… these aren’t people, these are animals, and we’re taking them out of the country at a level and
rate that’s never happened before” (Davis & Chokshi, 2018; Kirby, 2018)." Latinx youth were
thus affected by the people that he removed from the country as they lost a family member.
Simultaneously, they were surrounded by language that invalidates their experience of the loss
and their existence as humans. Though President Biden has proposed more humane immigration
policies and does not promote this anti-immigrant rhetoric, Trump-era anti-immigrant policies
are still in place (Montoya-Galvez, 2022). With the continuance of these policies, the
invalidation from the Trump-era also continues. Both opponents and allies of Biden criticize his
immigration strategies (Montoya-Galvez, 2022). Allies highlight that without end to these
policies, over 2 million apprehensions, deportations, and expulsions have taken place under the
Biden Administration (Montoya-Galvez, 2022; United We Dream, 2022). While opponents urge
for the policies to remain more stringent and continue anti-immigrant rhetoric, e.g., "Biden paved
the way for cartels, drugs, & lawlessness", "The 'Biden effect' is in full swing, with literally
thousands of illegal aliens entering the country daily" (Cuccinelli, 2021; Roberts, 2022). The
demonization of immigrants and promotion of xenophobia and racism becomes normalized to
the general public from these anti-immigrant systems, and thus further discriminates against
Latinx families.

DBT AND DEPORTATION STRESS IN LATINX YOUTH

19

Biosocial Theory
This anti-immigrant stigma in the U.S. exhibits many of the qualities of an invalidating
environment, which Linehan, the developer of Dialectical Behavior Therapy (DBT) defines as
“erratic, inappropriate, and extreme responses” to one’s private experience (Linehan, 1993, p.
49). Linehan expands on the idea of invalidation from individual familial environments to
include social and cultural levels such as that of sexism (Linehan, 1993). This concept can be
further expanded to include an anti-immigrant environment. The U.S. as an invalidating
environment for Latinx families might include its anti-immigrant and racist rhetoric from people
in power, immigration policies and enforcement, and deportation and separation of family
members. Linehan (1993) goes on to further describe invalidation as punishing and/or
trivializing one’s experience and disregarding their emotions. Latinx youth are invalidated on a
systemic level as they are not receiving necessary resources to cope with parental deportation
(Capps et al., 2015) and immigration policies do not deem their experience as “exceptional and
extremely unusual hardship” to make changes (Brabeck et al., 2013). This invalidation
communicates to individuals that their emotions, beliefs, and actions related to the situation do
not make sense and are wrong (Linehan, 1993). Invalidation also deems one’s experience
socially unacceptable (Linehan, 1993), as demonstrated by children being told to keep the loss a
secret (Brabeck et al., 2013). Invalidating environments are seen to have negative consequences
on youth (Miller et al., 2007), which is similar to effects of minority stress. An invalidating
environment does not teach children to label their emotions, tolerate distress, or problem solve;
instead, it teaches them to inhibit their emotions, jump to extreme emotional states, and
invalidate their own experience (Linehan, 1993). Latinx youth experiencing parental deportation
may struggle with these consequences of invalidation as a result.
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Linehan’s (1993) biosocial theory describes that individuals with biological
vulnerabilities in combination with an invalidating environment develop pervasive emotion
dysregulation. A biological vulnerability might stem from genetic influences, prenatal factors, or
traumatic childhood events (Miller et al., 2007). The deportation of a family member could be
considered a traumatic event that might lead a child to develop this vulnerability. The literature
already demonstrates that youth with parental deportation are vulnerable to experiencing a
variety of psychological problems (Capps et al., 2015; Chaudhary et al., 2010; Koball et al.,
2015). Therefore, one could argue that the transaction between an ongoing anti-immigrant
invalidating environment and the biological vulnerability from the deportation experience leads
to a chronic emotion dysregulation in these youth. Additionally, the generational transactions of
trauma can be considered biological vulnerability (Pierson et al., 2020).
Dialectical Behavior Therapy (DBT)
To date, there are no evidence-based treatments for youth facing parental deportation
with a multitude of complex problems. DBT is an evidence-based treatment for multiproblem
adults and adolescents (Linehan 1993; Rathus & Miller 2002). It was originally developed by
Linehan (1993) for the treatment of chronically suicidal adults, particularly those with borderline
personality disorder (BPD). DBT demonstrates effectiveness for emotion dysregulation, suicidal
behavior, non-suicidal self-injury (NSSI), and internalizing and externalizing problems
(Valentine et al., 2020). Moreover, DBT has been shown to be a unique transdiagnostic treatment
that is applicable to a broad range of clients who might have trouble regulating emotions or
behaviors, or who present with complex problems that are difficult to treat (Ritschel et al., 2013;
Ritschel et al., 2015), and DBT skills as a stand-alone treatment have been shown effective for
depression, anxiety, and emotion and behavior dysregulation (Linehan, 2015a). Thus, it might be
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a logical treatment choice to address problems experienced by youth with parental deportation.
The four main problem areas that are targeted in DBT skills training include confusion about
self, impulsivity, emotion dysregulation, and interpersonal chaos. The essence of this principlebased treatment is the balance of acceptance and change-based strategies, and skills training
modules that allow for flexibility and adaptability (Linehan, 1993; Ritschel et al., 2015).
Standard DBT is a comprehensive treatment that utilizes multiple components including
skills training group sessions, individual therapy sessions, phone coaching, and consultation team
for the therapists (Linehan, 1993). The skills training component is suggested to be a mechanism
of change in DBT treatment (Linehan et al., 2015; Neacsiu et al., 2010). Various clinical settings
have made adaptations to standard DBT by conducting DBT skills training only (Valentine et al.,
2020). DBT skills training only is defined as group skills training therapy sessions in the absence
of the other components of DBT. Valentine et al. (2020) examined the feasibility, acceptability,
and efficacy of DBT skills training as a stand-alone treatment by reviewing 31 treatment
outcome studies (i.e. 14 single group designs, 11 randomized control trials, 6 controlled trials).
This was a follow up from the original meta-analysis conducted by Valentine et al. (2015). Each
study made adaptations using the stand-alone treatment for their respective samples including
individuals with BPD, major depressive disorder, eating pathology, suicidality, NSSI, substance
use, attention deficit hyperactivity disorder, and general problems with emotional and behavioral
functioning. Overall, DBT skills training demonstrated effectiveness as a stand-alone treatment
as the studies showed improvements in psychosocial functioning and coping, depressive
symptoms, behavioral dyscontrol, emotional processing and regulation, eating pathology, NSSI,
suicidal ideation (Valentine et al., 2015; Valentine et al., 2020). Both systematic reviews
concluded that DBT skills training is a critical component in DBT and can be effective as a
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stand-alone intervention for a variety of presenting problems, though further research is
necessary. Since youth with parental deportation have numerous barriers that effect receiving
mental health services (Capps et al., 2015; Derr, 2016), DBT skills training only might be more
feasible than full, comprehensive DBT.
The four skills modules taught in group sessions include core mindfulness, distress
tolerance, emotion regulation, and interpersonal effectiveness (Linehan, 1993). The Walking the
Middle Path module is an additional module created for adolescents and their families in DBT
(Rathus & Miller, 2015). Core mindfulness skills are used to help bring one’s attention to the
present moment without judgement (Linehan, 2015a). Youth experiencing parental deportation
have been shown to have difficulty with attention (McLiegh, 2010) and anxiety related to
deportation experience (Chaudhary et al., 2010). Due to their difficulties with intense emotions,
such youth might benefit from mindfulness, which is a foundational skill that one must learn to
be able to apply emotion regulation skills. Emotion regulation skills are used to understand and
name emotions, change emotional responses, reduce emotional vulnerability, and manage
difficult emotions (Linehan, 2015a). These skills will be useful in decreasing reactivity and the
emotional suffering of this population. Distress tolerance skills are used to tolerate crisis
situations without acting impulsively and for accepting reality (Linehan, 2015a). This population
experiences multiple crises and challenges and may engage in impulsive behaviors (Capps et al.,
2007; Koball et al., 2015). They would benefit from increasing coping abilities with intense
emotions and crises without making their situations worse. It will also help them move toward
acceptance of unchangeable circumstances including deportation. Lastly, interpersonal
effectiveness skills are used to maintain and improve relationships, assert needs, and maintain
self-respect (Linehan, 2015a). This population often has strained relationships as they are
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experiencing loss, fear, grief, and a range of intense emotions (Brabeck & Xu, 2010; Capps et al.,
2007). These skills can help build a necessary social support system, as well as navigate
invalidation and discriminatory interpersonal challenges with a sense of agency.
Cultural Adaptations to DBT
While there are numerous adaptations of the structure of DBT (Valentine et al., 2020),
there is a scarcity in the research on cultural adaptations to DBT. Pierson et al. (2020) are the
first to propose an antiracist adaptation to DBT in response to the lack of investigation of the
needs of Black/African-American patients. The authors emphasize that “there are five published
peer-reviewed studies to date that investigate the efficacy of modifying or adapting DBT to
improve outcomes for specific racial, ethnic, and cultural groups, including cultural adaptations
of DBT for Chinese international students (Cheng & Merrick, 2017), Navajo adolescent females
(Kohrt et al., 2017), Spanish speaking Latinx adults (Mercado & Hinojosa, 2017), Nepali women
(Ramaiya et al., 2017), and Native American/Alaskan Native youth (Beckstead et al., 2015).”
Another study by Germán et al., (2015) described supplemental dialectical corollaries and
treatment targets in DBT for suicidal Latina adolescents and their families. When DBT was
delivered in a culturally responsive manner to a Latina woman, there were positive outcomes on
symptomatology and interpersonal effectiveness (Mercado & Hinojosa, 2017). This study
included the use of core values that are common amongst Latinx families such as “familismo (a
strong orientation and commitment toward the family)” (Mercado & Hinojosa, 2017, p. 83),
“personalismo (personalism), dignidad (dignity), and respeto (respect)” (Mercado & Hinojosa,
2017, p. 85) and utilized “Dichos [sayings], Cuentos [storytelling], and Platicas [to chat]”
(Mercado & Hinojosa, 2017, p. 90) as styles of communication for skills training. Both studies
demonstrate the importance of continued cultural responsiveness of DBT to meet marginalized
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group’s needs. The current study aims to add to the culturally responsive literature on DBT
within the Latinx community by concentrating on the experience of deportation stress. There are
some enhancements of DBT that are suggested to increase effectiveness with culturally diverse
groups such that the clinician is culturally competent and understands clients’ culturallyinfluenced behaviors, and that discuss the rationale for adherence to culturally congruent
treatment (McFarr et al., 2014, as cited in Mercado & Hinojosa, 2017).
Radical Healing and DBT
Pierson et al. (2020) also highlight that current research only represents one side of a
dialectic, which is acceptance-focused on helping marginalized patients cope with the effects of
racism. The other side of the dialectic that they pose necessary to be included is change-focused
by using DBT to change attitudes, beliefs, and behaviors that perpetuate racism. This is relevant
to Latinx youth experiencing deportation stress as we aim to increase their ability to cope with
deportation stress while simultaneously increasing their agency in resisting the continued
systemic invalidation. The concept of dialectics is also present in the framework of Radical
Healing for communities of color, which is grounded in social justice education and activism
(French et al., 2020). While the radical healing framework has not been utilized in DBT research,
it overlaps with the principles of DBT. DBT is based on a dialectical world view (Linehan,
1993). French et al. (2020, p. 25) define radical healing as "being able to sit in a dialectic and
exist in both spaces of resisting oppression and moving toward freedom." While making cultural
adaptations to DBT for marginalized populations such as Latinx youth experiencing deportation
stress, radical healing can provide an essential framework for clinicians. This concept of
dialectics within radical healing is further explained as "staying in either extreme—the despair of
oppression or the imagination of possibilities—could be detrimental. On one end of the
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spectrum, one could get lost in an overwhelming sense of disempowerment. On the other end,
only focusing on dreaming for a better future removes oneself from current reality. We believe it
is essential that radical healing includes both acknowledgment of and active resistance from
oppression, as well as a vision of possibilities for freedom and wellness. Moreover, the act of
being in that dialectic is, in and of itself, a process of healing" (French et al., 2020, p. 25).
Similar to the antiracist adaptation of DBT (Pierson et al., 2020), radical healing shifts from a
deficit-based perspective of individual blame and burden to cope with reality to identifying the
systems as responsible for their reality and fostering agency to make change (French et al.,
2020). Furthermore, it is important that clinicians partake in advocacy to make systemic changes.
Linehan (1993) discusses that clinicians may need to intervene when the environment is
intransigent and high in power. For this reason, Pierson et al. (2020, p. 11) proposed the
“Consultation to the Environment Agreement” which states: “At times when the problem is an
intransigent, high-power environment, as is always the case when the problem is racism, we
agree to actively seek out ways to support the patient through antiracist advocacy. We agree to
take a dialectical stance by ensuring that consultation to the environment is done in tandem with
consultation to the patient, so that environmental intervention does not fragilize or disempower
the patient. We agree to provide functional validation (i.e., responding with action) to racially
marginalized patients by using our own resources of privilege and power to change racial
inequities.” As these frameworks are already at the core of DBT principles, the researcher poses
antiracism and radical healing to be the nuanced lens of DBT through which clinicians adapt
their work with Latinx youth experiencing deportation stress.
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Creating Cultural Adaptations for Deportation Stress in Latinx Youth
Throughout the next sections of this paper, we will utilize the language of "deportation
stress" to encompass the experience of Latinx youth that have had a parent or close family
member deported or detained and/or experiencing fear of deportation of a parent or close family
member. Based on the cited literature above, it is shown that there is a need for Latinx youth
experiencing deportation stress to obtain mental health services and their multi-problem
presentations fit well within the framework of DBT. Aims of the next sections are to create
cultural adaptations for deportation stress in Latinx youth through (1) expanding the biosocial
theory to include multiple levels of invalidation, (2) providing additional DBT orientation
handouts with psychoeducation and resources, (3) creating culturally adapted teaching notes and
examples for clinicians, (4) suggesting approaches to increase accessibility, feasibility, and
dissemination of DBT for this population.
Adapting DBT for Latinx Youth Experiencing Deportation Stress
DBT Conceptualization
As previously addressed, minority stress theory (MST) emphasizes that discrimination at
the structural level can lead to poor outcomes on mental health and Latinx youth with
deportation stress are encompassed in this theory. MST sets the stage for Linehan's (1993)
biosocial theory by adding this additional layer to invalidation. Morey (2018) discusses the
multiple levels in which stigma impacts health disparities in the context of anti-immigrant
stigma. The multiple levels include "the individual (e.g., perceived deportation threat),
interpersonal (e.g., anti-immigrant discrimination), and structural (e.g., immigration policy)."
Morey (2018) also highlighted Ayon's (2016) research on children's' awareness of antiimmigrant stigma leads to internalized racism. While there are no current studies addressing anti-
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immigrant stigma specifically when applying DBT, Skerven et al. (2019) provides a model for
addressing environmental and structural stigma when applying DBT to LGBTQ+ clients. To
expand Linehan's (1993) definition of an invalidating environment, Skerven et al. (2019)
introduce macro (structural stigma) and micro (enacted, felt, and internalized stigma) levels of
validation. The current paper combines Morey (2018) and Skerven et al. (2019) levels of stigma
to expand the definition of an invalidating environment in DBT to include discrimination in the
context of anti-immigrant stigma, xenophobia, and racism. It is important to acknowledge the
intersectionality between racial, ethnic, and immigrant identities of these Latinx youth as it might
vary by demographics. Specifically,, the current study adapts these categories of invalidation for
Latinx youth with deportation stress to include the following levels of invalidation: structural
invalidation, individual invalidation, anticipated invalidation, and internalized invalidation.
Structural invalidation can be defined as discrimination that occurs because of systems and
institutions (see Table 1). Individual invalidation can be defined as discrimination that you
personally experience or witness (see Table 2). Anticipated invalidation can be defined as
expecting negative experiences to occur because of discrimination (see Table 3). Internalized
invalidation, similar to self-invalidation in DBT, can be defined as accepting discrimination to be
your personal truth (see Table 4). To note, the word “discrimination” is being used as an
inclusive term to incorporate anti-immigrant stigma, xenophobia, and racism. Tables 1-4
demonstrate examples this population might experience and specific DBT skills that clinicians
can use as a guide to conceptualize treatment around these multiple levels of invalidation. Within
these recommendations for DBT skills, it is important for the DBT clinician to utilize Pierson’s
et al. (2020) antiracist framework in which they understand that these Latinx youth operate in
contexts that may punish them for assertive behavior and pathologize displays of justified
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emotional reactions by bringing this into the teaching of the skills and problem-solving regarding
safety.
DBT Orientation Handouts
Ayon (2016) discusses that if Latinx youth have an incomplete understanding of the antiimmigrant invalidating environment, there can be devastating effects on their health and wellbeing. Therefore, providing proper psychoeducation that is tailored to their identity and
experience could be helpful in DBT. Appendix A includes adapted DBT Orientation Handouts,
in both English and Spanish, that will help aide in providing psychoeducation to these youth.
These adapted handouts include definitions related to immigration and deportation, common
emotions experienced with deportation stress, expanded biosocial theory including the levels of
invalidation for deportation stress, and DBT modules that map on to common problems
experienced with deportation stress.
Teaching Notes and Examples
Rathus & Miller (2015) and Linehan (2015) DBT Manuals offer extensive teaching notes
for clinicians teaching DBT skills in a group format. While these teaching notes are
generalizable, culturally adapted examples can further enhance generalizability for Latinx youth
experiencing deportation stress. Appendix B includes modifications to DBT teaching notes for a
selection of DBT skills tailored to this population. These modifications were created by first
reviewing the teaching notes from both Rathus & Miller (2015) and Linehan (2015) DBT
Manuals and then by combining experiences identified as problems in the literature review on
Latinx youth experiencing deportation stress. The purpose of these adapted teaching notes is to
help DBT clinicians expand the storytelling, examples, and discussion questions that they might
typically use when teaching DBT skills in a group format to be culturally inclusive of
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experiences that Latinx youth with deportation stress might face. A summary of these adaptations
by DBT module can be found below.
Orientation. The discussion of dialectics within the framework of Radical Healing is
added to the orientation of DBT when defining “dialectical.” An example of the transactional
component of Biosocial Theory is provided in which a youth is speaking Spanish to his friends
and his behavior and emotional expression is then invalidated by a teacher which leads to a
decrease in positive cultural expression and increase in internalized shame. The purpose of
adapting this example was to include discrimination as a type of invalidation within the Biosocial
Theory of emotion dysregulation.
Core Mindfulness. Acknowledging that mindfulness practice is often built into many
cultural practices and exploring any practice these youth and their families might engage in that
is relative to mindfulness is a point of discussion added to this module. An example of Wise
Mind is added in which a teenager is offered a full-time job that would require him leaving high
school before graduation and highlights the three states of mind in this situation. The purpose of
adapting this example was to include a common stressor for this population (i.e., financial
challenges) and the values of familismo to help the family.
Distress Tolerance. Adapted teaching notes for the following skills of this module were
made: “Activities” from Distract with Wise Mind ACCEPTS skill, Self-Soothe, “Meaning” and
“Prayer” from IMPROVE the Moment Skill, and Radical Acceptance. These recommendations
involve creative exploration of activities and self-soothe practices that are feasible, affordable,
and connect with Latinx culture. An example provided is watching a TV show or movie with a
Spanish-speaking cast. As there are components of the IMPROVE the moment skill that might
connect to Latinx values such as family and spirituality, these are highlighted as discussion
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points. Regarding Radical Acceptance, an example was provided about the experience of a
mother having difficulty accepting the deportation of her husband. This portion of the adaptation
also emphasizes with care that acceptance is not equivalent agreement with the policies of the
US to deport and detain their families or make life challenging or even more traumatic for
immigrant families. It also includes an adaptation made by Mercado & Hinojosa (2017) to
include dichos (sayings) when teaching this skill to the Latinx community.
Emotion Regulation. Adapted teaching notes for the following skills of this module
were made: Model of Emotions, Check the Facts, Problem Solving, Opposite Action, ABC
PLEASE (specifically, Accumulating Positives, Cope Ahead, and Physical Illness). For the
Model of Emotions, an example was given for a youth experiencing a reminder of the loss of her
mother to deportation. For Check the Facts, there are examples of when it is appropriate and
when it is not appropriate for clinicians to utilize this skill. This portion highlights when utilizing
cognitive strategies related to the experience of discrimination can be invalidating and harmful
and provides specific examples (e.g., “is my mother going to be home when I get off the bus?”)
An example of a self-invalidating thought is provided that would be appropriate for cognitive
strategies and how to do so with care (e.g., I do not belong here). For Problem-Solving, an
example is included for a youth faced with the problem of not having her parents being able to
physically attend an event at school. For Opposite Action, specific examples are provided for
each emotion that is typically discussed in this skill. One example includes feeling angry about a
peer asking questions about their family which leads to the urge to physically fight the peer, with
the opposite action to gently avoid the peer. For Accumulating Positive Experiences in the shortTerm, it is recommended that clinicians explore how to help these youth engage in activities that
connect to their culture more often (e.g., related to music, food, dance, language, family,
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religion). Recommendations are made within Wise Mind Values and Priorities related to Radical
Healing’s emphasis on collectivism to help guide the Accumulating Positive Experiences in the
Long-Term skill. A list of examples of values orientated behaviors in this context are provided
(e.g., following advocacy social media pages, participation in community events). For Cope
Ahead, a discussion point is made to balance coping with Anticipated Invalidation from the
environment and increased fear and mistrust of the environment. Lastly, for Physical Illness, a
discussion point is made to acknowledge barriers to utilizing this skill such as lack of insurance,
fear of doctors, or finances.
Interpersonal Effectiveness. An important emphasis made in the teaching notes of this
module includes mindfulness from the clinician regarding the youth’s emotional and physical
safety in interpersonal interactions as anti-immigrant systems they interact with may punish their
behavior or pathologize their emotional reactions. The teaching notes recommend emphasizing
the “environment” as a possible factor that interferes with interpersonal effectiveness for this
population. It is discussed that their behavior should not be deemed as “ineffective” if there are
systemic barriers to behaving in ways that the Interpersonal Effectiveness skills involve. When
these barriers exist, other skills and ideas are recommended (e.g., assess safety, Wise Mind, SelfValidation, Accumulating Positives in the Long-Term). Specific examples are then adapted for
GIVE, DEARMAN, and FAST skills (e.g., a peer is called a derogatory term).
Additional Resources. A resource guide was created by the researcher and a research
assistant through a comprehensive web search of organizations that advocate for Latinxs and
immigrant families (Appendix C). Each source was examined by the researcher and research
assistant individually to assess its legitimacy and potential helpfulness. This guide includes both
informational resources and guidance on obtaining services in categories such as legal, health,
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mental health, immigrant rights, social media, advocacy, and education. The resources provided
in this guide are applicable across the US and local resources are still recommended to be
obtained. The purpose of this guide is to provide Latinx youth tangible ways to address
psychosocial barriers as well as engage in activism if it is in their Wise Mind values.
Recommendations to Increase Accessibility, Dissemination, and Feasibility
As deportation has been shown to lead to numerous psychological impacts on Latinx
youth, psychological treatment is crucial. However, the Latinx community faces a multitude of
access-to-treatment barriers, that are likely more intensified for youth after losing a loved one to
detention or deportation. While the concepts and skills in DBT align with the probable
psychological problems faced by this population, the psychosocial stressors and barriers to
treatment decrease the likelihood that they will receive DBT. The “Effectiveness” mindfulness
skills can be utilized in order to do what works for this population, as creativity is required to
dismantle the access-to-treatment barriers. The recommendations below will include
modifications to the structure of treatment, modalities of providing treatment, and clinician roles.
Many of the recommendations take into account the feasibility of finding a sample to actually
bring this treatment to2.
1. DBT skills training groups only is a recommended modification to the structure of
treatment.

2

This dissertation paper's initial purpose was to assess the feasibility and acceptability of providing this 12-week
group to Latinx youth with a parent or close family member deported or detained. It also aimed to assess pre and
post measures of trauma, anxiety, depression, and emotion regulation. Recruitment was attempted by reaching out to
a multitude of immigrant advocacy agencies, deportation specialty law clinics, local Latinx community centers,
mental health clinics, and churches. The researcher offered this as a free service that would utilize a telehealth video
platform. However, repeated efforts toward recruitment were not successful. It is important to acknowledge the
possibility that these agencies were likely overworked and under-resourced during the COVID-19 pandemic.
Additionally, the accessibility of this population was proven to be difficult through the recruitment. Thus, many of
the recommendations pertain to the challenges of recruitment and bringing services to this under-resourced
population.
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a. The structure of comprehensive DBT (i.e., individual therapy, group therapy,
phone coaching, and consultation team) can create access-to-treatment barriers
due to the additional resources it requires from clients and clinicians. Since Latinx
youth already face multiple barriers to accessing mental health treatment and are
less likely to be receiving mental health treatment, the structure of comprehensive
DBT further decreases the likelihood that they will receive DBT. DBT skills
training only has been shown to be feasible, acceptable, and effective as a standalone treatment (Valentine et al., 2020).
2. The researcher recommends a selection of skills to teach for a 12-week group to
increase feasibility and accessibility and can be found in Appendix B.
3. Telehealth platforms are recommended as a modality for treatment.
a. Telehealth platforms have been used widely since the COVID-19 pandemic and
can be an affordable and logistically accessible alternative to in-person treatment.
This method may decrease barriers of transportation, finances, fear of deportation,
and stigma in seeking treatment for Latinx families to obtain DBT. This may not,
however, eliminate other barriers such as access to technology at home, internet
connection, or privacy.
4. Internet based DBT skills training (iDBT-ST) is recommended as a modality for
treatment.
a. While there is minimal research on self-guided iDBT-ST, Wilks et al. (2018)
found preliminary efficacy, feasibility, and acceptability when delivering iDBTST via videos and interactive tools without involving a real-time provider.
Applying this method for Latinx youth with deportation stress with adaptations
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made in this article could be crucial to decreasing barriers as it could be
disseminated throughout the community organizations that they encounter
regularly (e.g., churches, schools, health care providers, advocacy agencies)
reaching a larger population, addresses shortages of Spanish-speaking therapists,
and eliminates time constrictions, language barriers, and need for insurance. It
also allows access to the treatment in public spaces such as the library or school if
technology at home is a barrier.
5. DBT Skills in Schools: Skills Training for Emotional Problem Solving for
Adolescents (DBT STEPS-A; Mazza et al., 2016) is recommended as a modality for
treatment.
a. DBT STEPS-A has been implemented across low-income schools in the US and
is shown to be acceptable and feasible for teachers in low-income schools,
however there is no research documenting its cultural responsiveness to students
(Chugani et al., 2021). One school developed a virtual after-school program for
students experiencing homelessness to receive DBT STEPS-A. As Latinx youth
experiencing deportation are likely enrolled in school, DBT STEPS-A with
cultural adaptations could be an appropriate method to disseminating DBT.
6. Psychoeducational workshops and presentations are recommended to be given by
DBT clinicians.
a. Psychoeducation is an imperative component of DBT skills training, and
psychoeducation for Latinx youth on deportation related issues and invalidation
will be imperative in cultural adaptations. While psychoeducation workshops are
not a replacement for psychotherapy, they may be an additional point of access
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for this population as they can be implemented in settings that these youth might
already be in such as school, church, and community programs and be run by a
variety of mental health professionals including graduate students.
b. Psychoeducational workshops may also help to reduce stigma and can be an
entryway for receiving further treatment.
c. These psychoeducational workshops could review the biosocial theory with antiimmigrant invalidation adaptations and an overview of crisis survival skills.
7. It is recommended that DBT clinicians adhere to the Consultation to the
Environment Agreement (Pierson et al., 2020).
a. The Consultation to the Environment Agreement (Pierson et al., 2020) in
application to Latinx youth experiencing deportation stress reminds DBT
clinicians that advocacy through environmental intervention is crucial to meeting
this populations’ needs.
8. It is recommended that DBT clinicians engage in outreach to and partner with
community settings that these individuals already partake in.
a. Regardless of the treatment modality utilized in providing Latinx youth DBT
skills, building connections to settings such as schools, churches, immigrant or
Latinx advocacy agencies, local community centers, or deportation law firms can
be a means for clinicians to offer services, psychoeducation, and resources.
Outreach is essential from the clinician’s end as it is identified that Latinx youth
may not be seeking services on their own. Targeting community settings are
likely the most effective way to access this population.
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b. An example of outreach might be clinicians doing an online search for
immigration or deportation law firms in their local area, calling to build a
connection, and collaborating on a way to offer services. Another example might
be connecting with a local church and providing a psychoeducational workshop
on DBT to the families.
9. Pro-bono DBT skills groups or psychoeducational workshops can be applied in
community settings.
a. Pro-bono services can address financial and insurance barriers.
10. It is recommended that DBT clinicians collaborate with medical settings.
a. Collaborative care models which integrate behavioral health into primary care
settings has been shown to improve health disparities for immigrants (Kaltman et
al., 2011) and could be another place that clinicians offer these services.
b. DBT clinicians can also inform their local primary care settings of DBT services
so that medical providers inform their patients. DBT clinicians could provide
medical providers with a psychoeducation flyer or culturally adapted DBT
handouts to give patients. Some community medical practices might offer
services specifically to immigrant families and can be a point of access.
11. It is recommended DBT clinicians utilize a strengths-based approach that considers
strengths of their culture and community.
a. The inclusion of community settings can help to highlight one’s values, support
system, strengths, and protective factors which is a central component of radical
healing.
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12. It is recommended that DBT clinicians utilize a holistic approach to treatment by
providing environmental resources (e.g., medical, health, legal assistance, housing,
employment, etc.).
a. There are countless psychosocial barriers present in this population. Therefore, in
order to treat the individual as a whole in the context of their environment, we can
provide resources outside of mental health. A list of national resources is provided
in Appendix C, though clinicians should also become familiar with local
resources to provide the families they see.
b. Clinicians can also partner with social workers and case managers on multidisciplinary teams to help with these roles.
13. Identification of social, familial, cultural, and community supports for this
population is recommended.
a. It can be helpful to have these youth identify individuals they trust and that hold
similar values or identities to them to increase their support system and
connection to their community.
14. It is recommended that advocacy includes larger system such as law and policy
makers.
a. It is important that DBT clinicians advocate for this population to larger systems
as support from law and policy makers can increase resources such as funding,
hiring of Spanish-speaking therapists, translation services, and more. Collier
(2015) discussed that funding is needed for schools, school-based services, and
direct immigrant services through the US Department of Health and Human
Services.
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b. This might also include advocating for increased representation of Latinxs and
Spanish-speaking clinicians in institutions that are implementing DBT.
15. If accessibility permits providing treatment to these youth and their families,
Walking the Middle Path skills can be included.
a. While the recommended 12-week group in this paper does not include Walking
the Middle Path skills since it is taught in the context of multifamily skills groups,
if DBT clinicians are able to include family members in treatment, skills in this
module such as Dialectics, Validation, and Behavior Change can be taught.
Conclusion and Future Directions
To the author’s knowledge, there is no research connecting DBT and deportation stress
amongst Latinx youth. This critical literature review examined the significant mental health
impacts that deportation has on Latinx youth in the US and provides a rationale for DBT as an
appropriate treatment. Adaptations to DBT are suggested specifically to increase this
populations’ knowledge of an anti-immigrant invalidating environment, cope with stress related
to deportation, and navigate the invalidating environment with a sense of agency. Specific
adaptations were made to the handouts and to the teaching notes and examples to be culturally
congruent and apply to this specific population’s problems and challenges. Access-to-treatment
barriers were discussed and suggestions for clinicians are made to overcome these challenges.
A limitation of this study is that the efficacy, feasibility, and acceptability of these
adaptations were not tested with the population of Latinx youth experiencing deportation stress.
However, regarding feasibility, attempts at recruiting this population to participate in a 12-week
DBT skills group with these adaptations were made and recommendations for outreach were
based on these recruitment efforts as the researcher was in contact with community settings
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described. Future research should assess the efficacy, feasibility, and acceptability of a 12-week
DBT skills group with adaptations for deportation stress through a telehealth platform or in
person through a community setting. To assess feasibility and acceptability amongst clinicians,
these adaptations can be sent out to expert clinicians that practice DBT, work with adolescents or
Latinx populations, or are bilingual. Feasibility rating scales can be provided to these clinicians
to assess the treatment integrity of the adaptations and the ease of providing these
adaptations in their settings. Questions regarding acceptability of the adaptations can also be
assessed. Bilingual Spanish-speaking DBT clinicians can also evaluate the accuracy of the
Spanish translation of the adapted handouts. If the treatment approach proved feasible and
acceptable to clients and clinicians, then an open trial and ultimately a randomized controlled
study would be useful to test its effectiveness. Future research should also explore the other
treatment modalities recommended in this paper as methods of further disseminating DBT skills
to this population. For example, the creation of a self-guided iDBT Skills Training videos which
could be produced in various languages and the feasibility of disseminating it within the
community can be studied as well as effectiveness of the treatment.
While the current discussion reviews the literature on a specific Latinx population, youth
that have had a parent or close family member deported or detained, and the specific impacts
related to deportation, these concepts are relevant across the Latinx community regardless of
immigration status. Latinxs are a diverse group with differing backgrounds, racial identities,
countries of origins, and immigration status. The intersectionality of these identities, show the
importance of understanding their individual differences. The efficacy, feasibility, and
acceptability of applying these treatments in English vs. Spanish for this population could also be
explored. In addition to Latinxs, it is believed that some of these adaptations such as the 4
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additional levels of invalidation for the biosocial theory can be utilized for other marginalized
groups. The 4 levels of invalidation include Structural Invalidation (discrimination from systems
and institutions), Individual Invalidation (discrimination that you experience or witness),
Anticipated Invalidation (discrimination you expect to occur), and Internalized Invalidation
(discrimination you accept as your personal truth). More specifically, the culturally adapted
handouts on the Biosocial Theory that includes the impact of discrimination as a type of
invalidation can be utilized in treatment settings with Black and Indigenous people of color
(BIPOC). The acceptability of these handouts and levels of invalidation can be assessed with
BIPOC individuals. Furthermore, research should continue to create DBT skill teaching
examples that are inclusive of immigrants, Latinxs, and BIPOC experiences and assess their
acceptability in DBT skills groups. This might include qualitative research or focus groups with
these populations to gather their experiences firsthand.
As clinicians, we are uniquely positioned to not only develop culturally attuned
treatments that serve underserved and highly stressed communities, but to reach out to and foster
hope for those within these spaces. It is our duty to engage in community-level advocacy and
outreach initiatives in support of Latinx youth experiencing deportation stress, or any
marginalized population. The logical first step in doing so, is beginning this conversation in
one’s various circles – at one’s private or group practice, agency, university, or at the dinner
table. This may require willingness, dialectics, patience, and compassionate flexibility on the part
of clinicians. It is crucial to remember that Latinx youth hold a far heavier burden - the constraint
of and fear for their lives. It is hoped that continuous cultural adaptations be made to help these
youth heal from the discriminatory systems that constrain them and that, with these adaptations,
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they experience the assurance that there are people on their side, and that they have control over
their lives.
Ricardo Eliecer Neftali Reyes Basoalto, also known as Pablo Neruda, captures the
message of hope and calling I seek to impart: “You can cut all the flowers, but you cannot keep
spring from coming.” Collectively, we are called to push back on the structures in place that cut
these flowers. We are called to sow more seeds, plant more flowers, water these gardens, and
uplift our youth. Together, we will bring spring.
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Tables
Table 1
Examples of DBT Skills for intervention of structural invalidationa
Structural Invalidationa
“How to cope with discriminatory environmental barriers” (p.8)
Example
Fear of deportationb

Treatment Task
Decrease negative emotional
experiences due to structural
invalidationa; “learn to maneuver
through oppressive systems in
order to get one’s needs met” (p.8)

Useful DBT Skillsa
-Radical Acceptance
-Problem Solving
-TIPP or other Crisis
Survival Skills
-Wave Skill

Limited resources available in “Learn to effectively navigate
Spanish (e.g., translating for
complex systems through
family)b
assertiveness and acceptance”
(p.8) (e.g., request Spanishspeaking staff, interpreter, or
translated documents, request
same services as English
speakers)b

-Problem Solving
-DEARMAN
-FAST
-Radical Acceptance
-Effectiveness

Fear of law enforcement (e.g., “Learn to maneuver through
ICE raid at employment or
oppressive systems in order to
school, inability to call
get one’s needs met” (p.8);
police when hurt or in
connect with community
danger)b
organizations; increase
awareness of policiesa

-Wise Mind
-Effectiveness
-Problem Solving
-Accumulating Positives
in the Long Term

Inability to get health
insurance or fear of going to
doctor’s officeb

“Learn to maneuver through
oppressive systems in order to
get one’s needs met” (p.8);
connect with community
organizations; increase
awareness of policiesa

-Problem Solving
-DEARMAN
-Radical Acceptance
-Cope Ahead
-TIP
-Opposite Action

“Feeling hopeless in one’s
ability to effect change” (p.8)

“Become an active participant in
organizational change” (p.8);
increase strength and resistance
to oppression with collectivist
valuesb

-Accumulating Positives
in the Long Term
-Building Mastery
-FAST
-Dialectics

Entries marked as a were adapted from Skerven et al., 2019.
Entries marked as b are entirely original.
Direct quotes from the table in Skerven et al., 2019 (p. 8) are in quotations.

DBT AND DEPORTATION STRESS IN LATINX YOUTH

54

Table 2
Examples of DBT Skills for intervention of individual invalidationa
Individual Invalidationa
How to cope with discrimination when it happens to you on an individual levela
Example
“Being called a derogatory
name” (p.9)

Treatment Task
“Address the person(s) in
ways that both maintain selfrespect and reduce the
chances of further
discrimination” (p.9)

Useful DBT Skillsa
-DEARMAN
-FAST
-Opposite Action
-Self-Validation

“Being excluded for aspects
of one’s identity” (p.9) (i.e.,
otherness)a

“Build a supportive social
network” (p.9); seek support
from other Latinxs or
immigrantsb

-Accumulating Positives
-Self-Validation

Experiencing intense
emotions (e.g., anger, fear,
shame) when invalidation
occursa

“Effectively manage
emotions as they occur in
the moment” (p.9)

-TIP or other Crisis Survival
Skills
-Effectiveness
-Opposite Action

Being told by family not to
discuss immigration status
or the deportation and
managing burden and
shameb

Decrease negative emotional
experiences due to
individual invalidationa;
“increase self-validation”
(p.9); express emotions
effectively to familyb

-DEARMAN
-GIVE
-FAST
-Self-Validation

Entries marked as a were adapted from Skerven et al., 2019.
Entries marked as b are entirely original.
Direct quotes from the table Skerven et al., 2019 (p. 9) are in quotations.
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Table 3
Examples of DBT Skills for intervention of anticipated invalidationa
Anticipated Invalidationa
“How to cope with the anticipation of discriminatory events” (p.10)
Example
Fear of discrimination when
speaking Spanish in
predominantly Englishspeaking spacesa

Treatment Task
Speak Spanish in these
spaces (assuming the
environment is safe)a

Having to be in situations
“Participate in events and
where you have experienced activities that bring value
discrimination in the past
and meaning to one’s life”
(p.10)
(e.g., classroom, friend’s
home)a
Fear related to disclosing self
or family’s immigration
status to othersa

“Disclose to trusted others”

Not feeling accepted in
predominantly White or
English-speaking spacesa

“Create meaningful
connections and sense of
being included” (p.10)

(p.10)

Useful DBT Skillsa
-Check the Facts (to ensure
that a real environmental
threat does not exist)
-Cope Ahead
-Opposite Action or Problem
Solving
-Opposite Action
-Participate
-Cope Ahead
-Accumulating Positives

-Cope Ahead
-Check the Facts
-Opposite Action or Problem
Solving
-Wise Mind
-GIVE
-Participate
-GIVE
-FAST
-Problem Solving
-Accumulating Positives
-Radical Acceptance

Entries marked as a were adapted from Skerven et al., 2019.
Direct quotes from the table in Skerven et al., 2019 (p. 10) are in quotations.
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Table 4
Examples of DBT Skills for intervention of internalized invalidationa
Internalized Invalidationa
How to cope with self-invalidationa
Example
Shame related to identity as
the child of an
undocumented immigranta

Treatment Task
“Increase self-acceptance and
engagement in values-based
behaviors” (p.11)

Useful DBT Skillsa
-Opposite Action
-FAST
-Self-Validation
-Loving Kindness
-Non-Judgmentally
-Accumulating Positives

Belief that immigrants don’t
belong in the USa

“Reduce negative self-talk
and beliefs about self” (p.11)

-Self-Validation
-Check the Facts
-Wave Skill

“Reduced well-being
associated with internalized
stigma” (p.11)

“Increase self-care and
resilience” (p.11)

-PLEASE
-Effectiveness
-Wise Mind
-Accumulating Positives
-Building Mastery

Feelings of worthlessness,
guilt, isolationa

“Increase sense of
connectedness and
belonging; reduce
maladaptive self-judgment”

-Self-Soothe
-Self-Validation
-Check the Facts
-Opposite Action

(p.11)
a

Entries marked as were adapted from Skerven et al., 2019.
Direct quotes from the table in Skerven et al., 2019 (p. 11) are in quotations.
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Appendix B

Recommendations for a 12-Session DBT-A Based Skills Group
Adapted for Latinx Youth Experiencing Deportation Stress
The following skills have been chosen to map on to the common problems that this population
experiences. In order to increase accessibility and feasibility for this population, we are
proposing a shortened version of the DBT-A skills group session structure to 12 sessions.
Ideally, they would receive individual DBT as well to help apply the skills to individual
problems and crises that arrive. However, this 12-session group can be utilized as a stand-alone
treatment.

SESSION OUTLINES
ORIENTATION
SESSION 1: Orientation
•
•
•
•
•
•
•

Introduction of Group Members and Skills Trainers
What is DBT? (Orientation Handout 1)
DBT for Latino Youth with Deportation Stress (Adapted Orientation Handout 1)
Definitions (Adapted Orientation Handout 2)
Common Emotions Experienced (Adapted Orientation Handout 3)
Common Problems Experienced and Skills to Increase (Adapted Orientation Handout 4)
Biosocial Theory with Adaptations (Adapted Orientation Handouts 5-6)

MINDFULNESS
SESSION 2: Wise Mind
•
•
•
•

Brief Mindfulness Exercise
Orientation of Clients to Mindfulness Skills and Rationale (Mindfulness Handouts 1-2)
Three States of Mind (Mindfulness Handouts 3)
Assignment of Homework (Mindfulness Handout 4)

SESSION 3: What/How
•
•
•
•
•
•
•
•

Brief Homework Review (Mindfulness Handout 4)
Steps to Wise Mind
Mindfulness “What” Skills (Mindfulness Handout 5)
Brief Mindfulness Exercises Using “What” Skills
Mindfulness “How” Skills (Mindfulness Handout 6)
Brief Mindfulness Exercise Using “How” Skills
How to Practice Mindfulness (Mindfulness Handout 7)
Assignment of Homework (Mindfulness Handout 8)
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DISTRESS TOLERANCE
SESSION 4: Distract with Wise Mind ACCEPTS, Self-Soothe
•
•
•
•
•
•

Brief Mindfulness Exercise
Brief Homework Review (Mindfulness Handout 8)
Orientation of Clients to Distress Tolerance Skills (Distress Tolerance Handout 1)
Distract with Wise Mind ACCEPTS (Distress Tolerance Handout 3)
Self-Soothe with Six Senses (Distress Tolerance Handout 5)
Assignment of Homework (Distress Tolerance Handouts 4 & 6)

SESSION 5: TIPP, IMPROVE the Moment
•
•
•
•
•

Brief Mindfulness Exercise
Brief Homework Review (Distress Tolerance Handouts 4 & 6)
TIPP Skills (Distress Tolerance Handout 11)
IMPROVE the Moment (Distress Tolerance Handout 7)
Assignment of Homework (Distress Tolerance Handouts 8 & 12)

SESSION 6: Radical Acceptance
•
•
•
•

Brief Mindfulness Exercise: Half-Smile
Brief Homework Review (Distress Tolerance Handouts 8 & 12)
Reality Acceptance Skills (Distress Tolerance Handouts 14-17)
Assignment of Homework (Distress Tolerance Handouts 18)

EMOTION REGULATION
SESSION 7: Model of Emotions
•
•
•
•
•
•
•

Brief Mindfulness Exercise
Brief Homework Review (Distress Tolerance Handouts 8 & 12)
Orientation of Clients to Emotion Regulation Skills (Emotion Regulation Handout 1)
Goals of Emotion Regulation Training (Emotion Regulation Handout 2)
The Function of Emotions (Emotion Regulation Handouts 3-4)
Model of Emotions (Emotion Regulation Handouts 5-6)
Assignment of Homework (Emotion Regulation Handout 7)

SESSION 8: ABC PLEASE
•
•
•
•
•
•
•
•

Brief Mindfulness Exercise
Brief Homework Review (Emotion Regulation Handout 7)
Orientation of Clients to ABC PLEASE Skills (Emotion Regulation Handout 8)
Accumulating Positive Experiences – Short Term (Emotion Regulation Handouts 9-10)
Accumulating Positive Experiences – Long Term (Emotion Regulation Handouts 12-13)
Building Mastery and Coping Ahead (Emotion Regulation Handout 15)
PLEASE Skills (Emotion Regulation Handout 16)
Assignment of Homework (Emotion Regulation Handouts 14 & 17)
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SESSION 9: Wave Skill, Check the Facts, Problem Solving, Opposite Action
•
•
•
•
•

Brief Mindfulness Exercise: Wave Skill (Emotion Regulation Handout 18)
Brief Homework Review (Emotion Regulation Handouts 14 & 17)
Check the Facts and Problem Solving (Emotion Regulation Handout 19)
Opposite Action (Emotion Regulation Handout 20)
Assignment of Homework (Emotion Regulation Handout 21)

INTERPERSONAL EFFECTIVENESS
SESSION 10: Goals, GIVE
•
•
•
•
•
•
•
•

Brief Mindfulness Exercise
Brief Homework Review (Emotion Regulation Handout 21)
Orientation of Clients to Interpersonal Effectiveness Skills
Goals of Interpersonal Effectiveness (Interpersonal Effectiveness Handout 1)
Factors that Interfere (Interpersonal Effectiveness Handout 2)
GIVE Skills (Interpersonal Effectiveness Handout 3)
Self-Validation (Walking the Middle Path Handout 10)
Assignment of Homework (Interpersonal Effectiveness Handout 4)

SESSION 11: DEARMAN, FAST
•
•
•
•
•
•
•
•

Brief Mindfulness Exercise
Brief Homework Review (Interpersonal Effectiveness Handout 4)
GIVE Skills (Interpersonal Effectiveness Handout 3)
Self-Validation (Walking the Middle Path Handout 10)
DEARMAN (Interpersonal Effectiveness Handout 5)
FAST Skills (Interpersonal Effectiveness Handout 7)
Worry Thoughts and Wise Mind Self-Statements (Interpersonal Effectiveness Handout 8)
Assignment of Homework (Interpersonal Effectiveness Handouts 6 & 9)

REVIEW
SESSION 12: Takeaways, Environmental Resources
•
•
•
•

Brief Homework Review (Interpersonal Effectiveness Handouts 6 & 9)
Discuss Takeaways from Group Sessions
Problem Solve Any Challenges
Provide Environmental Resources (Latino Youth Resource Handout)
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TEACHING NOTES
The DBT-A Skills Training Manual (Rathus & Miller, 2015) provides stories, examples, and
discussion points in the teaching notes for each skill taught in group sessions. This guide will
provide some additional teaching examples and ideas for group leaders to include with this
population.

ORIENTATION
•

When defining Dialectical on Orientation Handout 1, it can be helpful to discuss how
dialectics apply within the framework of Radical Healing (French et al., 2020) to set the
groundwork for the group's purpose. This includes discussing the two extremes of "the
despair of oppression" and "the imagination of possibilities." One extreme could lead to
an overwhelming sense of disempowerment. The other can lead to focusing on dreaming
of a better future, denying reality. When there is acknowledgement of the reality of
oppression and discrimination, as well as hope and vision for possibilities for freedom
and change, you are in the dialectic. The dialectic can help to heal from circumstances
faced, including threatened or experienced deportation.

•

Provide some context to the youth that this group with Adapted Orientation Handout 1,
about shared experiences and identities, and that this group will target ways to cope with
the impact of the environment.

•

The purpose of the "Definitions" Adapted Orientation Handout 2 is to assure that these
youth have an understanding of these words related to immigration and to bust any myths
they may have heard from their environment. Clear definitions can possibly decrease fear
and self-invalidation. While asking them to think about their family's immigration story
you can try to foster some feelings of pride and connection to their culture and family. If
negative emotions and thoughts arise during this task, you can help them identify those as
goals for treatment.

•

The definitions of emotions on Adapted Orientation Handout 3 are based off emotion
definitions within the Opposite Action skill. It is important to recognize here that these
are experiences that youth might have and individual differences are important.

•

The common problems experienced on Adapted Orientation Handout 4 is an adaptation
of Orientation Handout 2, Goals of Skills Training. This adaptation includes problems
that have been identified within this population in the review of the literature. These
problems are then aligned with the DBT Skills Modules. Here, you can ask the group
which problems they are currently experiencing.

•

In reviewing the Biosocial Theory of Emotion Dysregulation with Adapted Orientation
Handouts 5-6, the major additions include adding systems and discrimination into
invalidating environments. There is also an explanation of discrimination, including
xenophobia and racism to discuss the context of invalidation.
One example that can be utilized for the transaction of biosocial theory is as follows:

•
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o Alex is speaking Spanish in his class with a few of his peers. The teacher comes
over and says, "we speak English here, only!" The behavior and his identity are
rejected. A few days later, Alex expresses that he's sad that he can't speak the
language he wants to with his friends. The teacher then says, "you'll get over it,
the rest of us speak English." The low-level emotional expression is ignored and
punished. Alex then begins to speak English in class with his peers. His teacher
notices and says, "great job!!" Alex begins to think, “I can’t be myself here,
there’s something wrong with who I am.” The shame is then internalized, and the
positive expression of his culture has been punished as a consequence.

MINDFULNESS
•

When orienting to mindfulness, it is important to acknowledge that mindfulness built into
in many cultural practices which are at the foundation of DBT. After explaining what
mindfulness is in DBT, you can ask if there are parts of their culture that use this
technique. One example might be through prayer. You could ask the group if someone
has an example of a prayer or a practice and utilize this as a mindfulness exercise at the
onset of one of the upcoming groups if they are interested.

Wise Mind:
•

Consider the following teaching example: Anthony has been working weekends as a
babysitter and was offered a full-time job by the family he works for. He is in his senior
year of high school and has a few months left to graduate. If he takes the job, he will have
to move with the family and won’t be able to graduate on time. The family offers him a
competitive wage, as well as the opportunity to live with them full-time, rent-free.
Emotion Mind says, “It’s so much money, it's a great house to live in, I have to take it
now.” Reasonable mind says, “I won’t graduate on time. I won’t see my family as often. I
can send the extra money to my mom.” Wise Mind reminds Anthony of his long-term
value of obtaining his high school diploma to increase other opportunities in the future.
Wise Mind guides Anthony in asking for a later start date for the full-time position.

DISTRESS TOLERANCE
•

For feasibility purposes, Distract with Wise Mind ACCEPTS and Self-Soothe skills can
be taught in one session; TIPP and IMPROVE can be taught in one session.

Distract with Wise Mind ACCEPTS and Self-Soothe with Six Senses
•

Activities and Self-Soothe:
It can be helpful to think creatively with the group about activities that are
feasible and affordable, as well as ones that connect with their culture (e.g.,
music, food, language, family). Some ideas might include dancing, watching a TV
show or movie with a Spanish-speaking cast, eating their favorite homecooked
meal, or crafts of cultural importance like crotchet or embroidery. Consider
asking the group members to recommend a song of significance to practice the
skill during the group.
o
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IMPROVE the Moment
•

•

Meaning:
o This skill could be important to highlight as often it is discussed in the context of
relationships. Meaning making can include connecting more with other family
members connecting with others through similar experiences, moments with
family are more special because of the situation, opportunity to connect with each
other in this DBT group because of your experience, how did I get here and how
have I become stronger and more resilient through this.
Prayer:
o Religion or spirituality can be explored as a value to the youth and their family as
it may relate to a common Latinx value called fatalismo (fatalism) in which life is
not under one’s control. You might discuss how they can engage in prayer or
engage in their relationship to God individually, with their family, or with their
community. It also is possible that not all Latinx youth will not utilize this as a
method of coping even if it is a family value.

Radical Acceptance
•

Consider the following teaching example: “One teen’s father was deported, but the teen’s
mother couldn’t accept it. The mother stopped answering the father’s and other family
members’ phone calls. She didn’t speak to the children about him. She stopped making
the children’s favorite meal on Sundays. Finally, she realized the deportation was real
and actually happening to the family. She decided to put out photos of the father and
family together in the home. She began answering phone calls with her husband. She
spent more time talking to her kids about her father and share her feelings. They began
planning shared meals on video-calls between the family and father. Did it remove the
pain of the deportation? No, but it allowed her to move forward and reconnect with her
family. It reduced the additional suffering she was causing herself by isolating and
removing moments of joy from her days. Nonacceptance gets you stuck, and you cannot
move forward or be effective.”

•

Emphasize that acceptance is not agreement with the state of the country and its policies
that deport or detain their families or make life challenging or even traumatic for
immigrants. Acceptance does not mean giving in or giving up or resignation. By seeing
reality as it is, it allows you to advocate for yourself. And it isn’t giving up on change
within society.

•

Fatalismo was mentioned in the Prayer skill of IMPROVE. Additionally, Mercado &
Hinojosa (2017, p. 87) utilizes dichos (sayings) as a style of communication for Radical
Acceptance related to this value that clinicians can use as an adaptation: “viewing the
previous events as ‘Que sea lo que Dios quiera’ (‘It’s in God’s hand’) and ‘Esta es una
prueba de Dios’ (‘This is a test of God’).
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EMOTION REGULATION
Model of Emotions
•

•
•
•
•
•
•
•
•

Prompting event: Michelle gets home from school and tells her aunt that a friend at
school asked her what they were doing for her mom’s birthday this year and she felt sad
that this was the first year they weren’t spending together. Her aunt replied that she
shouldn’t be talking about her mom with anyone outside of the family and needs to get
over it.
Vulnerability factors: Michelle was tired and skipped lunch at school and has been
feeling lonely and sad thinking about missing her mother’s birthday this week.
Thoughts about the event: “I have nobody, I can’t trust anyone, I have no right to be so
sad, I’m ungrateful for the home I have here with her, why am I like this?”
Internal body reactions: Sinking feeling in heart, pit in her stomach, tension in
shoulders and neck, and lump in her throat, and fighting back tears
Urges to act: yell at her aunt that she doesn’t understand her, curse her out, leave the
house.
Facial expression, body language, words, and actions: Michelle is not making eye
contact with her aunt, looking down at the floor, with her shoulders slumped. She doesn’t
respond to her aunt.
The emotion name(s): sadness, shame, loneliness, guilt
After Effects (including secondary emotions): Michelle feels anger toward her aunt
and the situation. She walks away, goes into her room and slams the door. She then hits
her legs a few times and yells, “why is this happening?”
A second prompting event: Michelle’s aunt bangs on the door shouting to come out and
complete the homework and stop acting like a child.

Check the Facts
•

If an invalidation occurs that is based on anti-immigrant stigma or other components of
the youth’s identity, it is important not to be checking the facts of these discriminatory
experiences. Instead, we as DBT clinicians will name these invalidations as such and
validate their emotional experience.

•

Consider this an example of when NOT to use Check the Facts:
o Joylin notices that a peer in her class, Kevin, glares at her every time she speaks
Spanish with her friends. She shared that she thinks, “this kid does not like me or
my friends.” You challenge her to consider other reasons why Kevin might be
looking in the direction of her and her friends. Is it possible Kevin is interested in
being your friend? Is it possible that Kevin is looking in her direction but not
directly at her or her friends? Joylin then shares that Kevin created a group chat
with all of the other kids in the class and named the group chat, “English Only”
after hearing Joylin and some of her friends speaking Spanish. At this point, it is
crucial to validate her emotions in a radically genuine way. The therapist can
avoid engaging in a therapy-interfering behavior by not jumping into checking the
facts as the coping skill to use.
o Another thought that would NOT be appropriate to use Check the Facts that is
related to deportation might be “is my mother going to be home when I get off the
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bus?” Here, you might want to focus on validating the emotion of fear and worry
and discuss a Cope Ahead plan as these worries are valid given the reality.
•

Consider this as an example for when TO use Check the Facts that can be shared with the
group:
o “Kayla has been feeling down lately after hearing invalidating statements about
immigrants not belonging in the US on the news and social media. She has been
having thoughts like, ‘I do not belong here.’ It makes sense that these ongoing
messages have been leading Kayla to feel down and sad lately. It also makes
sense that Kayla has internalized these messages. In order to help Kayla, check
the facts on the thought, since it is making her feel more down, we think of other
interpretations by asking questions like: ‘Are there somethings about it here that
feel like home to you? Do you wake up here and go to school and work and the
stores just like other people? Are other people’s opinions about you the facts?
What does it mean to YOU to belong? Have there been some people in your life
that accept you? Have you ever felt connected to someone or understood? Are
there people in the news or in this country that advocate for your
belongingness?’”
▪ We want to be cautious in this case to not inquire about immigration status
as that is not what we are checking the facts on. An assumed relationship
between immigration status and belongingness in the US would instead
require the therapist to check the facts.

Problem Solving
•

Fátima landed a role in the school play and is feeling excited. Her peers begin to discuss
who will be in the audience, including their parents and other family members. Some
even ask her who will be there to watch her on opening night. She is faced with the
problem that her parents cannot physically attend and her uncle that she lives with is
working that night. She begins to worry what others might think if her parents aren’t
there and if she should drop out of her role. Some effective and creative problem solving
is needed to consider ways for Fátima to feel supported and include her family while they
cannot physically attend. What solutions might you offer Fátima? Examples might be,
asking a teacher to video-call Fátima’s parents or record the play to share with her
parents; wearing a sentimental or meaningful piece of clothing or jewelry during the play;
sending pictures of the costume to parents; asking uncle to attempt to switch shifts and
come for even a portion of the play; making a photo album to send in the mail.

Opposite Action
•

Sadness: You’re feeling sad and grieving about losing your family member and have the
urge to cancel your plans with friends and stay home. The opposite action would be to
accept your friend's invitation to hang out.

•

Anger: You’re feeling angry that your peer was asking too many questions about your
family. You have the urge to fight this person, throw them against the wall and curse at
them. The opposite action would be to gently avoid this person, give yourself some
physical space and take some time away from this person.
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•

Fear: You’re afraid to go to the doctor because of the questions they might ask about
legal status and guardianship. You have the urge to avoid the doctor and not treat your
illness. The opposite action would be to go to the appointment and use other skills such
as problem solving and coping ahead.

•

Shame: You’re feeling ashamed about your family’s legal status because you have a
friend whom you trust and who has begun asking questions about you and your family.
You have the urge to tell your friend to mind her own business, and to avoid spending
time with her. The opposite action would be to proudly tell her about your familial
relationships, and your experience, and also decide to share this with other trusted
friends.

•

Guilt: You're feeling guilty because you missed your nightly phone call with your mom.
You have the urge to forget about the call for tonight and lock yourself in your room. The
opposite action would be to pick up the phone and engage in a mindful conversation with
your mom.

ABC PLEASE
•

This 12-session adapted version of the group combines ABC and PLEASE skills into 1
session, whereas with more time, it would typically be taught in 2 sessions. Therefore,
while teaching these skills we want to focus on the adaptations for this population to
accumulate experiences that connect them to their culture, cope ahead for anticipated
invalidation in their environment, and acknowledge barriers to utilizing PLEASE skills.

•

Accumulating Positives in the Short-Term and Long-Term.
o We want to think creatively of ways to Accumulate Positive Experiences that help
them connect with their culture and values similar to the adaptation discussed in
the Activities in the Distract with Wise Mind ACCEPTS skill.
o For the short-term this might include music, food, dance, language, family,
religion. As this population may not be able to engage in activities with their
parents due to deportation or detention, please skip Emotion Regulation Handout
11: Parent-Teen Shared Pleasant Activities List. Instead, explore more broadly
family members that they are close with and can engage in activities with.
o For the long-term, we can discuss the concept of Building a Life Worth Living in
the framework of the Dialectic from the Orientation group of discriminatory
reality AND vision for possibilities. This skill can be utilized when the individual
is falling into the disempowered end of the dialectic or when continued Structural
Invalidation occurs in their life.
o Wise Mind Values such as making changes in society, resisting discriminatory
systems, or feeling accepted can be considered. Radical Healing's emphasis on
collectivism is relevant in this skill as to help these youth connect to their culture
and community; and increase their sense of belonging and pride. Some core
values that many Latinx families hold can be discussed such as:
▪ Familismo (familism)
▪ Personalismo (personalism)
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▪ Respeto (respect)
▪ Dignidad (dignity)
o Some examples of engaging in values-oriented behaviors could be:
▪ Searching online or asking members in the community about local
activities, events, or groups that exist
▪ Participation in community events
▪ Participation in school groups
▪ Participation in community service
▪ Participation in local activism or political action
▪ Participation in creative writing groups online or in the community
▪ Signing online petitions
▪ Following activism and advocacy social media pages
▪ Listening to podcasts or watching videos of Latinx or immigrant folks
sharing their stories
▪ Finding a Latinx mentor or becoming a mentor to a Latinx individual in
their school, community, church or online
▪ Protesting if safe and if local
▪ Volunteering by helping with organization, folding brochures, stamping,
and mailing letters, getting signatures, etc.
▪ Deepening connections with extended family members
o Please refer to the resource list as there are national organizations that offer
information in some of these areas. Local organizations will still need to be
explored.
•

Cope Ahead:
o Discussion points for Cope Ahead might be surrounding the Anticipated
Invalidation level defined in the Biosocial Theory. For example, how to Cope
Ahead with having to go to an event or being around people that might invalidate
their identity could be explored. At the same time, we don’t want to foster
increased fear or mistrust by overpreparing for these situations and can highlight
this dialectic.

•

Physical Illness:
o A discussion point might be exploring what gets in the way of treating physical
illness. This might include lack of insurance, fear of doctors, or finances. Problem
Solving and Cope Ahead skills can be mentioned to work with these barriers.
o There are national healthcare related resources in the resource list to be referenced
here. There are also often local healthcare agencies that dedicate providing
healthcare to immigrant families. Just informing them that these resources exist
can be helpful.
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INTERPERSONAL EFFECTIVENESS
Goals and Priorities, Factors that Interfere
•

During the orientation this module, we discuss goals and priorities and what interferes
with the use of these skills on Interpersonal Effectiveness Handouts 1-2. “Environment”
is identified as a barrier for skills use. With this population, it might be important to
expand this barrier and provide guidance on using other skills that were taught in prior
skills training sessions. The purpose of this expansion is to consider systems and people
of power they may interact with that might punish or invalidate their expression of
emotions or assertation of their needs. We can discuss with them that if they do feel
uncomfortable or unsafe in interpersonal interactions, there are other DBT skills we can
recommend using. Here are some possible suggestions and areas of discussion:
o Reinforce the concept of identifying priorities and goals in interpersonal situations
while also preparing for situations where they may have experienced invalidation
in the past by individuals in power.
o Assess safety in these environments. Discuss what physical and emotional safety
means to them in these interactions. Some possible examples of anticipated
environments that might not feel safe are when people ask about documentation
status, teachers/employers that have power in the educational/employment status
and have punished skills use in the past, or situations where law enforcement is
involved. If they identify that they are unsafe, discuss further what they can do to
increase their sense of power and control.
o Discuss accessing Wise Mind. When might walking away or leaving the situation
be a Wise Mind decision?
o Discuss using mindfulness to observe thoughts, feelings, and urges that come up
and do what works. If emotions are intense, Crisis Survival Skills can be used
(e.g., culturally informed ACCEPTS or IMPROVE).
o Have them list in their mind or write out who their support systems are that they
could rely on if the environment interferes with interpersonal effectiveness.
Additionally, have them utilize self-validation statements to tap into feelings of
pride and belongingness (that will be reviewed with the GIVE skill).
o The problem identified in this situation would be not getting interpersonal needs
met due to the environment. Utilizing the Accumulating Positives in the LongTerm Skill could be a solution as it can help them revisit their Wise Mind Values
and guide actions that promote collectivism.

GIVE
•

Example Situation: Your friend is complaining about her parents being overbearing.
You begin to notice negative judgments about the friend such as “she’s ungrateful, her
problems aren’t that serious”

•

Walking the Middle Path Handout 10: Self-Validation is listed in the session outline as a
handout to provide even if Walking the Middle Path is not taught due to feasibility. While
discussing GIVE, clinicians can spend some time discussing self-validation to address
internalized invalidation as well as other types of invalidations. When discussing self-
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validation, an activity for the group members might be identifying statements that relate
to their values or to their Latinx/immigrant identities to increase ethnic pride.

DEARMAN
•

Situation: Joe needs extra help from a teacher. His teacher provides extra help, but the
extra help weekly hours conflict with his work schedule.
• Describe: “I am struggling to complete the assignment that is due soon and need extra
help. I know you have extra help hours on Wednesdays. I work during those hours and
am not able to change my schedule.”
• Express: “I’m feeling conflicted between work and school. I am worried that I will either
lose my job or do poorly in your class.”
• Ask: “Can we find another time to meet for extra help hours?”
• Reinforce: “I would really appreciate any time you’re able to give me. I know your help
can make a big difference.”
• (Be) Mindful: If the teacher starts asking Joe to rearrange his work schedule, he can
reiterate that that is impossible as he needs to help with finances and ask again to find
another time.
• Appear confident
• Negotiate: “I will try to make any other day that you have available. Even meeting once
in the next month will be really helpful!”

FAST
•

Example Situations: 1) A peer uses a derogatory term in a conversation about your
friend. You feel hurt, sad, and angry about this. You know that if you don’t say anything,
you will feel shame and guilt after the interaction. 2) Someone continues to
mispronounce your name.
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Appendix C

Resource Guide for Latino Youth Experiencing Deportation Stress

INFORMATIONAL
1. IMMIGRANTS’ RIGHTS RESOURCES
American Civil Liberties Union
https://www.aclu.org/know-your-rights/
212-549-2500
Centro De Los Derechos Del Migrante
https://cdmigrante.org/workers/
Florence Immigrant and Refugee Rights Project
Know your Rights Videos
https://firrp.org/know-your-rights-videos/
National Immigrant Law Center
Workers’ Rights
https://www.nilc.org/issues/workersrights/
National Network for Immigrant and Refugee Rights
https://nnirr.wpengine.com/education-resources/community-resources-legal-assistance-recursos-comunitariosasistencia-legal/know-your-rights/
National Network for Immigrant and Refugee Rights
Legislative Resources and Tools
https://nnirr.wpengine.com/education-resources/popular-education-training-tools/legislative-resources-tools/
Immigrant Legal Resource Center
Considerations for LGBTQ Immigrants LGBTQ immigrants have the same rights under immigration law as all other
non-citizens. However, there are some areas where LGBTQ immigrants might face unique challenges. This resource
is an outline of some special considerations for LGBTQ immigrants
https://www.ilrc.org/special-considerations-lgbtq-immigrants
Family Preparedness Plan
This packet will help people to create a Family Preparedness Plan, regardless of immigration status. However,
because of the additional challenges immigrant and mixed status families face, we also have additional advice for
immigrants. The document is available in both English & Spanish
https://www.ilrc.org/family-preparedness-plan
Know your rights: What Immigrant Families Should Do Now
It’s important for everyone to know their rights if approached by an immigration (ICE) agent as well as how families
can best prepare for something happening. This resource provides practical tips for things immigrant families can do
now to prepare as well as information on rights everyone has in the United States, regardless of immigration status.
Document available in English, Spanish, and Chinese.
https://www.ilrc.org/know-your-rights-and-what-immigrant-families-should-do-now
Red Cards
All people in the United States, regardless of immigration status, have certain rights and protections under the U.S.
Constitution. The Red Cards were created to help people assert their rights and defend themselves against
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constitutional violations. Knowing and asserting rights can make a huge difference in many situations, such as when
ICE agents go to a home. Red cards provide critical information on how to assert these rights, along with an
explanation to ICE agents that the individual is indeed asserting their rights.
https://www.ilrc.org/red-cards
Department of Education
Resource Guide for undocumented youth
https://www2.ed.gov/about/overview/focus/supporting-undocumented-youth.pdf
Informed Immigrant
https://www.informedimmigrant.com/guides/know-your-rights/

2. SOCIAL MEDIA PROFILES
Americans for Immigrant Justice
Instagram - @americansforimmigrantjustice
Facebook - https://www.facebook.com/AIJustice.org/
Asylum Seeker Advocacy Project
Instagram - @asylumadvocacy
Facebook - https://www.facebook.com/asylumadvocacy
Florence Immigrant and Refugee Rights Project
Instagram - @the_florenceproject
Facebook - https://www.facebook.com/FlorenceProject
National Immigrant Law Center
Youtube - https://www.youtube.com/user/NationalImmLawCenter
Instagram - @NILC
Facebook - https://www.facebook.com/NILC/
National Network for Immigrant and Refugee Rights
Instagram - @NNIRRnetwork
Facebook - https://www.facebook.com/NNIRR/
Films and Multimedia - https://nnirr.org/films-and-multi-media-resources/
Informed Immigrant
Instagram - @informed_immigrant
UndocuProfessional
Instagram - @undocuprofessionals
Fioeffect
Instagram - @fioeffect
Cafecito con Estrelitta
Instagram - @cafecitoconestrellita
Facebook - https://www.facebook.com/groups/325084185314086
Coalition for Immigrant Mental Health
Instagram - @thecimh
Facebook - https://www.facebook.com/cimhil/
Scholars for Immigration
Instagram - @scholarsforimmigration
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3. MOTIVATIONAL STORIES/VIDEOS VIA TED TALK & YOUTUBE
10 Great TED Talks by Hispanic and Latinx Speakers for Hispanic Heritage Month
https://ideas.ted.com/10-great-ted-talks-by-hispanic-and-latinx-speakers-for-hispanic-heritage-month/
Proud Daughter of Immigrants from Mexico
https://www.ted.com/talks/jessica_hinojos_proud_daughter_of_immigrants_from_mexico
I’m Mexican. Does that change your assumptions about me? | Vanessa Vancour | TEDxUniversityofNevada
https://www.youtube.com/watch?v=sE4-req-Hes
What Being Hispanic and Latinx Means in the United States | Fernanda Ponce | TEDxDeerfield
https://www.youtube.com/watch?v=Q1A4Vsh5Qas
Through the eyes of a child immigrant | Erik Gomez | TEDxPSU
https://www.youtube.com/watch?v=46wWjKTn4Ac
Battling Cultural Stereotypes | Sadie Ortiz | TEDxYouth@ParkCity
https://www.youtube.com/watch?v=cr-7-RooA14
Hiding in plain sight -- my life as an undocumented American | Leezia Dhalla | TEDxSanAntonio
https://www.youtube.com/watch?v=tBoBC3nBoFs
Actions are illegal, never people | Jose Antonio Vargas | TEDxMidAtlantic
https://www.youtube.com/watch?v=tmz9cCF0KNE
I am not my status: an undocumented immigrant's perspective | Ernesto Rocha | TEDxCSULB
https://www.youtube.com/watch?v=iQ7juMMw3DQ
(de)Americanization of Latino Youth | Maria Chavez | TEDxTacoma
https://www.youtube.com/watch?v=aeXkXayo7VE
Defining Latino: Young people talk identity, belonging
https://www.nbcnews.com/news/amp/ncna908086

4. PODCASTS
Latinx Therapy
https://latinxtherapy.com/shows/
UndocuProfessionals
https://www.undocuprofessionals.net/podcasts
Las Doctoras
https://lasdoctoras.net/podcast
Cafecito con Estrelitta
https://cafecitoconestrellita.com/
Nopal Kweenz
https://nopalkweenz.podbean.com/
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Hella Latin@
https://www.odalysjasmine.com/hella-latin-podcast
Creating Espacios: Interviews with Self-Made Latinas Who Are Innovating in Their Spaces
https://podcasts.apple.com/us/podcast/creating-espacios-interviews-with-self-made-latinas/id1102772735

5. PARENT RESOURCES
Florence Immigrant and Refugee Rights Project
Parental Rights
https://firrp.org/resources/prose/parentalrights/
Women’s Refugee Commission
Plan for immigrant parents to prevent family separation. Available in English & Spanish
https://www.womensrefugeecommission.org/rights/resources/1031-make-a-plan-migrant-parents-guidetopreventing-family-separation-english
Immigrant Legal Resource Center
Immigrant Parent Toolkit
https://icrace.files.wordpress.com/2018/05/final-immigrant-parent-toolkit.pdf
https://icrace.files.wordpress.com/2018/05/final-spanish-immigrant-parent-toolkit1.pdf
The National Child Traumatic Network
https://www.nctsn.org/resources/guiding-caregivers-how-talk-child-about-deportation-or-separation

6. ADVOCACY
National Council of La Raza (NCLR)
NCLR is the largest national Hispanic civil rights and advocacy organization in the U.S. It is an institution
committed to strengthening this great nation by promoting the advancement of Latino families.
http://www.nclr.org/
The Immigrant Learning Center
The ILC Public Education Institute has compiled resources for immigrants, refugees, parents and educators. These
include health, finance, legal and employment services, resources for combating discrimination, and immigrationrelated lesson plans and activities for homeschooling and distance learning. The lists will be adjusted as needed
during the epidemic.
https://www.ilctr.org/covid-help/#immigrants
Florence Immigrant and Refugee Rights Project
How to Defend your own case
https://firrp.org/resources/prose/
National Immigrant Law Center
Take Action
https://www.nilc.org/action/
National Network for Immigrant and Refugee Rights
Campaigns and initiatives
https://nnirr.org/get-involved/campaigns-and-initiatives/
Support
https://nnirr.org/get-involved/creative-ways-to-support-nnirr/
United We Dream
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The largest immigrant youth-led organization in the nation. Includes a powerful nonpartisan network made up of
over 100,000 immigrant youth and allies and 55 affiliate organizations in 26 states. United We Dream organizes and
advocates for the dignity and fair treatment of immigrant youth and families, regardless of immigration status.
http://unitedwedream.org/
UndocuProfessionals
https://www.undocuprofessionals.net/events
KIND - Kids in Need of Defense
https://supportkind.org/what-we-do/policy-education-outreach/

7. MENTAL HEALTH
National Alliance of Mental Illness
Mental Health Education
https://www.nami.org/Support-Education/Mental-Health-Education/NAMI-Compartiendo-Esperanza-MentalWellness-in-the-Latinx-Community
https://nami.org/Your-Journey/Identity-and-Cultural-Dimensions/Hispanic-Latinx
American Psychological Association
https://www.apa.org/topics/immigration-refugees
Latinx Therapy
https://latinxtherapy.com/
Therapy for Latinx
https://www.therapyforlatinx.com/
Mental Health America
https://www.mhanational.org/issues/latinxhispanic-communities-and-mental-health
United We Dream
Our UndocuHealth Initiative will walk you through and provide toolkits to facilitate and inform our community.
Things like music-ivism, artivism, and breathing practices is what will transform these anxieties and insecurities
into something positive!
https://unitedwedream.org/our-work/undocuhealth-wellness/
The Steve Fund
The Steve Fund is dedicated to supporting the mental health and emotional well-being of young people of color.
https://www.stevefund.org/
The Thrive Center
https://thethrivecenter.org/resources/
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1. HEALTH CARE
National Immigrant Law Center
https://www.nilc.org/issues/health-care/
Online MSW Programs
60 Resources for Supporting Immigrant and Refugee Communities - Health
https://www.onlinemswprograms.com/resources/support-resources-immigrants-refugees/
My Undocumented Life Health Resources
https://mydocumentedlife.org/health/
HealthCare.gov
How to find low-cost health care in your community
https://www.healthcare.gov/community-health-centers/
CostPlus Drug Company
"Everyone should have safe, affordable medicines with transparent prices."
https://costplusdrugs.com/

2. MENTAL HEALTH
The Coalition for Immigrant Mental Health (CIMH)
https://ourcimh.org/
Psychology Today
Find a Hispanic and Latino Therapist
https://www.psychologytoday.com/us/therapists/hispanic-and-latino
KIND - Kids in Need of Defense
https://supportkind.org/what-we-do/social-services/
United We Dream
Mental Health Directory
https://unitedwedream.org/our-work/undocuhealth-wellness/mental-health-directory/
Latinx Therapy
https://latinxtherapy.com/find-a-therapist/
Therapy for Latinx
https://www.therapyforlatinx.com/
Inclusive Therapists
https://www.inclusivetherapists.com/therapy/immigration-diaspora-refugee
American Society of Hispanic Psychiatry
https://www.americansocietyhispanicpsychiatry.com/
Open Path Psychotherapy Collective
https://openpathcollective.org/
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Seneca Family of Agencies | Unconditional Care: Todo por mi familia
We provide free, confidential mental health services to families who were forcibly separated at the US border.
Seneca is a leading national nonprofit and we need your support to continue to help the children and families heal
from the trauma this action has caused.
https://senecafoa.org/todopormifamilia/
Confidential Hotline Phone: 844-529-3327
Email: info@todopormifamilia.org
The Tribe
A social support group for teens who are dealing with mental health struggles and/or difficult family dynamics.
https://support.therapytribe.com/teen-support-group/
Young People of Color @ 7 Cups
An online support community for young people of color. It includes daily check-ins, celebrations, icebreakers and
Q&As.
https://www.7cups.com/home/poc/#:~:text=The%20Young%20People%20of%20Color%20at%207%20Cups%20is
%20supported,of%20young%20people%20of%20color.

3. HOTLINES
National Suicide Prevention Lifeline
Provides 24/7, free and confidential support for people in distress, prevention and crisis resources for you or your
loved ones and best practices for professionals.
www.suicidepreventionlifeline.org
Phone: 1-800-273-8255
Substance Abuse and Mental Health Services Administration National Helpline
SAMHSA’s National Helpline is a free, confidential, 24/7, 365-day-a-year treatment referral and information
service (in English and Spanish) for individuals and families facing mental and/or substance use disorders.
https://www.samhsa.gov/find-help/national-helpline
Phone: 1-800-662-4357
National Domestic Violence Hotline
Free. Confidential. 24/7. Everyone deserves healthy relationships. When you’re ready we’re here to listen.
www.thehotline.org
Phone: 1-800-799-7233
Text “START” to 8878
National Alliance on Mental Illness
The NAMI HelpLine is a free, nationwide peer-support service providing information, resource referrals and support
to people living with a mental health condition, their family members and caregivers, mental health providers and
the public. HelpLine staff and volunteers are experienced, well-trained and able to provide guidance.
https://www.nami.org/help
Phone: 1-800-950-6264
Text “STEVE” to 741741 for a culturally trained Crisis Counselor
The Trevor Project
The Trevor Project is the world’s largest suicide prevention and crisis intervention organization for LGBTQ
(lesbian, gay, bisexual, transgender, queer, and questioning) young people.
https://www.thetrevorproject.org/
Phone: 1-866-488-7386
Text “START” to 678-678
National Network for Immigrant and Refugee Rights (NNIRR)
Immigration Hotlines
https://nnirr.wpengine.com/education-resources/community-resources-legal-assistance-recursos-comunitariosasistencia-legal/immigration-hotlines-lineas-directas-de-inmigracion/
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United We Dream Migrawatch Hotline
To get help if someone that you know is in deportation proceedings or to report ICE activity in your community.
Phone: 1-844-363-1423

4. EDUCATION
National Immigrant Law Center
Education Services
https://www.nilc.org/issues/education/
National Immigrant Law Center
Educational Materials
https://www.nilc.org/get-involved/community-education-resources/
National Network for Immigrant and Refugee Rights
https://nnirr.org/education-resources/
Online MSW Programs
60 Resources for Supporting Immigrant and Refugee Communities – Education & Employment
https://www.onlinemswprograms.com/resources/support-resources-immigrants-refugees/
Informed Immigrant
Guide for High School Students
https://www.informedimmigrant.com/guides/students/
Resources for Undocumented Students & Their Families
https://www.informedimmigrant.com/resource-type/resources-for-undocumented-students-families/
UndocuProfessional
Student Scholarship Fund
https://www.undocuprofessionals.net/post/undocu-students-scholarship-fund
My Undocumented Life
For College Students
https://mydocumentedlife.org/college-students/
For High School Students
https://mydocumentedlife.org/high-school-students/
For Graduate School Students
https://mydocumentedlife.org/graduate-school-students/
SPLC – The Southern Poverty Law Center
Protecting Immigrant Students Rights to a Public Education
https://www.splcenter.org/plyler
https://www.splcenter.org/sites/default/files/cr_plyler_pamphlet_english_june_2021.pdf
https://www.splcenter.org/sites/default/files/cr_plyler_guide_final_june_2021.pdf
Higher Ed Immigration Portal
A new digital platform that integrates data, policies, and resources about DACA and undocumented, other
immigrant, international, and refugee students to support immigration reform and federal policymaking, fuel change
at the state and campus level, and build a diverse movement of partners and stakeholders advocating for these
students.
https://www.higheredimmigrationportal.org/

DBT AND DEPORTATION STRESS IN LATINX YOUTH

5. ADVOCACY
Physicians for Human Rights
https://phr.org/issues/asylum-and-persecution/join-the-asylum-network/
Asylum Seeker Advocacy Project (ASAP)
https://www.asylumadvocacy.org/about/
Centro De Los Derechos Del Migrante
https://cdmigrante.org/our-programs/
Florence Immigrant and Refugee Rights Project
Adult Team
https://firrp.org/what/adult-team/
Children’s Program
https://firrp.org/what/the-childrens-program/
Advocacy and Outreach
https://firrp.org/what/advocacy/
Border Action Project
https://firrp.org/border-action-team/
National Immigrant Law Center
DACA
https://www.nilc.org/issues/daca/
UndocuProfessionals
DACA
https://www.undocuprofessionals.net/post/first-time-daca-applicants

6. VOLUNTEER AND MENTORSHIP
Americans for Immigrant Justice
https://aijustice.org/volunteer/
Centro De Los Derechos Del Migrante
https://cdmigrante.org/volunteer/
Florence Immigrant and Refugee Rights Project
Volunteer
https://firrp.org/getinvolved/volunteer/
UndocuProfessional
Mentoring Programs
https://www.undocuprofessionals.net/initiatives
Hispanic - Big Brothers Big Sisters of America
https://www.bbbs.org/hispanic/
MENTOR National
Become a mentor, find a mentor, advocate for change
https://www.mentoring.org/
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Latin American Association
Mentoring plus other youth services for latino community
https://thelaa.org/what-we-do/education/
Physicians for Human Rights
https://phr.org/issues/asylum-and-persecution/student-asylum-clinics/
Latino Justice PRLDEF
Mentoring and networking
https://www.latinojustice.org/en/next-generation-lideres
Mental Health America
Center for Peer Support
https://www.mhanational.org/center-peer-support

7. LEGAL
American Civil Liberties Union
https://www.aclu.org/
Phone: 212-549-2500
Americans for Immigrant Justice
Family Defense Program
https://aijustice.org/programs/family-defense-program/
Children’s Legal Program
https://aijustice.org/programs/childrens-legal-program/
Detention Program
https://aijustice.org/programs/detention-program/
Pro-Bono Program
https://aijustice.org/programs/pro-bono-program/
Asylum Seeker Advocacy Project (ASAP)
https://www.asylumadvocacy.org/about/
Centro De Los Derechos Del Migrante
https://cdmigrante.org/our-programs/
Immigration Advocate Network
Search for Legal services by state
https://www.immigrationadvocates.org/nonprofit/legaldirectory/
National Network for Immigrant and Refugee Rights
List of legal resources
https://nnirr.org/education-resources/community-resources-legal-assistance-recursos-comunitarios-asistencia-legal/
National Immigrant Justice Center
Services for Detained Immigrants
The Detention Project provides legal orientation and representation to immigrant adults and children who are held
by the Department of Homeland Security Immigration and Customs Enforcement in immigration detention.
Detained immigrants call collect at (312) 263-0901 or use the pro bono platform and NIJC's 3-digit code, 565. All
others call (312) 660-1370 or (773) 672-6599.
http://www.immigrantjustice.org/services/detained-immigrants
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LGBT Immigrant Rights Initiative
NIJC's LGBT Immigrant Rights Initiative provides legal services to low-income immigrants who identify as lesbian,
gay, bisexual, or transgender (LGBT) and those who are living with HIV.
Phone: (773) 672-6551
Email: lgbtimmigrants@heartlandalliance.org
Legal Service for Unaccompanied Immigrant Children
NIJC's legal staff can help children who entered the country as unaccompanied minors assess their options for
immigration legal relief.
Phone: 773-672-6550
Hours: Thursdays between 2:00 and 4:30 p.m.
National Immigration Law Center (NILC)
The National Immigration Law Center (NILC) is one of the leading organizations in the U.S. exclusively dedicated
to defending and advancing the rights of low-income immigrants.
https://www.nilc.org/about-us/what_we_do/
Mexican American Legal Defense Fund (MALDEF)
MALDEF is the nation’s leading Latino legal civil rights organization. Often described as the “law firm of the
Latino community”, MALDEF promotes social change through advocacy, communications, community education,
and litigation in the areas of education, employment, immigrant rights, and political access.
http://www.maldef.org/
National Council of La Raza (NCLR)
NCLR is the largest national Hispanic civil rights and advocacy organization in the U.S. It is an institution
committed to strengthening this great nation by promoting the advancement of Latino families.
http://www.nclr.org/
Women’s Refugee Commission
Report on groundbreaking research on threats to parental rights faced by parents who are detained and facing
deportation. Also provides a toolkit for families caught between the immigration and child welfare systems and
those who assist them.
https://www.womensrefugeecommission.org/images/zdocs/parental_rights_report-final.pdf
Online MSW Programs
60 Resources for Supporting Immigrant and Refugee Communities - Legal
https://www.onlinemswprograms.com/resources/support-resources-immigrants-refugees/
National Immigrant Justice Center
https://immigrantjustice.org/services
KIND - Kids in Need of Defense
https://supportkind.org/what-we-do/legal-services/
UnitedWeDream
https://unitedwedream.org/
Informed Immigrant
https://www.informedimmigrant.com/help/

